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ABSTRACT

. The Philadelphia Prekindergarten Head Start Program
is a child development program for three- and four-year old children
from low-incdme families funded through the Philadelphia Anti-Poverty
Action Commission. The approach stresses an interacting and
multidisciplinary attempt to improve the child's physical and
emotional health, his family relationships, and his abilities to
function better as a person. The program has been designed to
implement five different early childheod education models: Behavioral
Analysis, Bank Street, Montessori, Resporsive Learning, and
curriculum for Social and Emotional Development. Programming
according to model specifications remained the theoretical basis for
daily operation. Research and evaluation activities during *1974-75
have centered around the program®s goals fof children. They have
included classroom observations, the development of  forms to assess
the extent of model implementation, summarizing and analyzing the ,
results of the Denver Developmental Screening Test, and the inclusion
of the children in the Early Childhood Longitudinal File. There was
found to be a wide range of practices in terms (1) extent of model
implementation, (2) classroom differences vithin z model, (3)
grouping practices, (4) freguency of parent volunteers, and {5)
provisioning. Observation data yielding the above information are
summarized according to model and across the total program. (RC)
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THE PROGRAM

: | e
T. Purpose . ‘

; The-Philadelphia Prekindergaften Head Start Program is
a child development program for three .,and four year old: ~
children from low inicome families funded through ttre

Philadelphia Anti—Poverty Action Commission aé the graﬁtwe
‘agency and administered by the Schoodl Districc -6f
Philagelphia; ,The apéroach stresses an'interacLing and .
mﬁlti—discipiinary attempt to improve the éhild's physical

;
'aﬁd emotional health, his f;mily relationships, and his
abilities tQ'functgon.better as a person because of his
increased capacity to think;, to'expressfgimself, and to \“x
relate more meaningfully to his environmeng; APrekindergarten
Head Start attempté to bring chilaren, including thoses.with ,
severely handicapping conditions as°®described by the
Offic% of Child Development, by giving, them the kinds of

? quaiity preschool experiences which will counterbalance the

deficits of social and economic disadvantage. In addition

to its professional personnel efforts, Prekindergarten

*

Head Start brings various coﬁmunity services to bear in an

organized, planned program”fggi&mented by both paid and
volunteer staff, by consultants and experts from various

A

disciplines, and by parents and lay people.




*I1. Structurg . ) - » s

F]

Prekindergarten Head Start, formerly a year round
program, 1s now a ten month, full day program utilizing the
planned variation approach to learning. The program is

designed in keeping with several instructional models: .
[N

Behavioral Analysis (B.A.), Bank Street, Montessori,

4

Responsive Learning, and Curriculum for Social and Emotional

v
Development. The general schedule is attached (Appendix A), ‘ ,///

—— e

although variations in program as well as differing daily

circumstances frequently alter the actual schedule in the

~ . . 0

centers.

fj// I1II. Objectives ’

’

The general objectives for the program as stated in the

f‘ 1974-~1975 Proposal: Philadelphia Prekindergarten Head Start

#r .
are as follows: . _ . : R

A. For Children
3 1. To provide daily living experiences that will
promote the total development and well being of
the child. .

2. To promote health services of both a psychological
and physiological nature

3. To meet the nutritional needs of individual
3 . children with respect to the community as .a *~
& ,whoLe

4, -To provide a means for early identification of
emotional, physical, and intellectual problems
in children. )

5. To stimulate and develop positive att1tudes
toward self and others.

Y




. . . 6: To improve children's understanding and use
of 1angu%g\.,

1

- 7. To 1mprove perceptual and auditory discrimination.
8. To develop improved motor skills,
. 9. To develop social and academic readiness of

entrance into the kindergarten program. .

Parents °

1. To provide coordinated services which would

. enable families to make more effective use of
school- community ‘resources.

O

ERIC
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To provide
techniques
growth and

Tg.provide

parents with information and
to bé& used by them in fostering the’
development of children.

parents with health, and nutritional

[
pareat,

information, training, and services.
To increase positive interaction between the
the community and the school.

To enable parents to help develop and sustain
quality services and relevant programs to
assist them in carrying out their parental
responsibilities.

o &

To develop and ‘support leadership among parents.

~e parents to initiate and participate
of self-development activities.

To encou-
in a variet
[y

Community

To improve the level of living in the communloy
by féstering cooperative action for the
achievement of program goals. e .
To encourage, support, and promote the activities
of organizations and institutions concerned with
achieving Head Start goals ahd objectives for

all children and their families.

" To support and promoté local comnunity civice,

and social, and non-partisan politlcal/action
for the general welfare.

.

w
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THE EVALUATION -

’ -
. .

. I. Introduction

4 . ’ . T
4 b}

The evaluation activities of the Office of Researcﬂ%ﬁnd
S ) Evaluatilon (O0.R.E.Y have been concerned primarily with the
program's objeetives as they relate to children. Several

areas were identified by program staff and O.R.E. as having

2

»

priority: b

-

*- Documentation of existing practices and procedures in
the centers, .

) : .
4 Developmental assessment of all children using the
Denver Developmental Screening Test (DJD.S;T.) in

¥
[y

Januéry and May, A g

—

The development of observation forms, in conjunction

Y ] o v )
with center staff and model resourcé~personnel, which -

will be used in 1975-1976 to assess the extent to

14 -~

which center programs are implementating theif

designated models, :

°

The preparation 9f individual pupil data informat&on

‘; 9
so that Prekindergarten H%ad Start children may be

identified as.such in the early childhood ‘-longitudinal

PN
s
n

study.

The statement of program objectives in very:general’

terms up to this point has made it difficult to assess

. whether or not any of these objectives has been reached. 1In

the future, the statement of the program's objectives in




measufable terms. would facilitate the evaluation gffort as

1

well as providing the program with specific feedback™ =

regarding how well these objecfives have been attained. The
. . o -

Program Administrator plans to have a series of joint program/

evaluation staff meetings to concentrate on this effort.

<

N o ‘ -

¥

IT. .Summa}y of Observation Reports

w
. PR 1
L

A. Background *

- A

) Philadelphia's Prekindergarten Head Start Program has

< o

been designed to implement five different eaily childhood*

. -

.educational models. The five models have beemw described in-

’

the 1974-1975 Proposal and have been an -integral par: of the

proposal's structure since the program's -inception. The
. ¢ - .

five models have also been described in the ComRreheﬁsive 'k

Educational Plan written during the summer of 1974. Yet
o

.

the program seems to be still in the initial stages of =

-

~implementing all but the Behavioral Analysis and Montessori

'
% -

‘models. Even in’ these models, staff turnover through the
»

-

years has meant there have been classes which have had
teachers without model training. Further problems in model.

implementation have arisen because of disagreement about the
e _ ' : )
model designation ¢of several centers. Nevertheless,
: 5
programming according to model specifications remains the

-,

v

theoretical basis for daily operation.

-




: . . .
B Distribution of Centers by Model” S

The Center Personnel and Location List, issdéd by the

. Prekindecgarten Head Start Office- in the Spfing of 1975,

-

provides”a distribution of centers according to model as im

Table 1. 's T
& ;.

.._. ’ K ‘ . . I['BLE 1
s Di;tribution of Centeré by Model According to Center &
: ' Personnel Location List . '
A . ; _ : ' Number of Centers
' . gehaviqral Analysis ' ' : B 3 ‘ .
- e |
Bank Street v, . . : 2
‘Mbntegsori h . . | 2 /
‘ Responsive Learning L7 "
- ) |
Curgiéulum for Spocial and Emotional uevelopmenﬁ 3 %
No Designated Modei 4 7o |
. ‘ 20 , ‘
This distfibution has not been uﬂii;stood’or agreed
upo; by all @rogrém,personnel; thgré is hgt a consensus on
the'folléw’poiﬂtgz €.~;‘ - ‘ ggf | ' .
.5%" ¢ One cente£ (Hartranft),:listed as Bank Street;ﬁhas f ‘
stated that they have not been told the: are implementing
5 a Bank Stfeet curriculum. The rooms in the'cénter
. Y p
S have had varied approaches. - ‘. .
. . S Centeréqlisted,as,CurfiCulum:for:Social and-Emotio?al
Dev%l&bment are unsure as to the major guidélines 9f ‘ »
. this mode1: They have been operating as "just plain
12
. o . ‘ . . ) o - . . . ) 'i

ERIC - " | ‘
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X .

v\

vl gbod Head Start" or as open classrooms.

+ Centers listed as haying no’ designated model have

L

been operating open classroom programs.

The distribution of ceﬁters according to their mode of"
operation (see Table 2) is thus different from thq list

printed‘by the Hegd'Start Office. The clear identification.
of all centers is a prerequisite to the impleméntation of

each model. . ; N

-

N

- \ )
o TABLE 2.
: hY

Distribution of Center’s byTModel as Actually Operated in

1974-1975 K
‘" i . -
- N - ‘, ) Model Number o
Behavioral Analysis 3 i
Montessori’> . . 2
4 4. v :
N Bank Street ) ' 1 )
"Respongive Learning -7 ' ‘
e - . :
Curriculum for Social and S M .
Emotional Development,.
“QOpen Classroom, and . . : T,
* non-model ™~ : 7
20 ¢

A

C. Staff Training - By Model

There has been great variation in the. provision of model
training to staff for each of the various models. In addition,
-

frequent staff replacements, the absence of an on-going

n

«

in-service .model-training program,
°

§ .

- 13°

¥

and the unavailabity of:

-7 .
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-

model resource personnel for the resolution of day to day -

problems have meant that some staff have had minimal

training and have been without access to additional help.

i

Behavioral Analysis

Staff traininé was not begun this year until December
becaus; of.nﬁmerOUS contract difficulties. The training
was done by gn'outside, oﬁt—of—town_sogrce. Until DecemLer,
center staff‘operated only a limited ﬁ:A. program and diﬁ not

use the BwsA. curriculum. Once the trainers did start their

‘program on a few days per month basis, center staff re-

ceived model instruction for the remainder of the year. N

[
L

Teacher vacancies in two classrooms in one center,
(Bethel) with a continuing influx of substituteq,madé it

difficult .to opérate the qoﬂel in the double ciassroom there

‘for most of the year. New teachers in each of the other two

X - -

b . N ' . e . '_ e
centers--one was a ‘long term substitute who came at mid-year--

& -

had to receive initial training.

o~ .

This was the third year that training in this model was

-

conducted by outside consultants. The center which has
experiéhced the fewest staff changes over the years (Duckrey)

was able to opérate its program‘by having experienced staff

train the substitute. .Both of-the other two centers needed

Feaa

= -
"

additional resource personnel on a more regular bhasis to

implement their‘model fully and to run a smooth~program.

. ’

14 o
. B : .
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"the five classrooms in Mdntessori.centers; only two are filled

by permanent teachersf the others were taught by long~term

arrangements to secure .the needed teachers for %he fall.

&

-/

Montessori

The Prekindergarten Head Start Program has,up to this
point, not assumed responsibility for either the initial or
the in-service training of Montessori teachers. It has,”

@

however, given permission on several occasions for the teachers

-

certified before being hired by Head Start to attend inner-city
Montessori meetings. sponsored jointly by the Early Learning
Center and the Raven Hill Academy. Model training has been

less of a problem for Mgntéssori teachers because the program

b2

‘specifiés4thﬁt’teaﬁhef@‘ﬁﬁ@f“hdIH“Mﬁnfégébfi‘fféiﬁiﬁ@‘diﬁIEﬁéEw'

before they are hired as permanent teachers. However, out of

» , M

substitutes for thé ehtirg year. ”For,twp of these clgsérooms,

this was thé second year‘witﬁout Montessari—trained teache;s.v .‘f /
:ﬁontégéori trqining courses finishlin Ma§>;ﬁd’if ﬁhe‘progrgm’s. ' /a
exams can be écheduled in the épriné when teachers are 1qok%hg : ”1 ’

for-jobs; hiring Ehe.newly trained teachers should not be-a

ptoblem; The Program Administrator has been ﬁrying to make -

The Montessori model would be more fully implemented if
some type of on-going in-service training program were made

available for parents and aides as well as  for teachers.

-




1

~this training. However, this_center.has been handicapped

Esuccession of substitutes throughout the year. The Stanton

Bank Street

" Since Ebeneze;”Head Start, operating a Bank Street

program, was moved to Hartranft in September, 1974, the staff

has repeatedly said that they were not opérating a Bank Street
program; Two of the teachers athartranft ﬁave h;d‘po previous
Bank Street training and the loss of that center's Instructional
Coordinatg; mid—ygér hindgred any implementationdof fhe;model4'
in the centeé. The three Elassrdoms were obserﬂe&'to be

u

operating according to different philosophies at the time of

the site visits, and the staff claimed 1t was a nom-model

center for the year.

There were féwer pr&blems at Stanton. The .single teacher
there who was a permanent staff member received Bank Stgget

f%ainingvin prior ‘years and organized the program according't%
bedause a Head Teéqher was"not hired, and the center had a

staff was éble to receive no add{tional training during

1974-1975. ' . : v

Responsive Learning

°
°

'Toys, manufactured and marketeduby the Far Wesf Laboratory

i

to be used in the Parent-Child Toy Lending Library as well as
, L .

during<ébecificvlearning episodes™ during the work/play period,

were distributed to those centers designated as Responsive Learning

A learning episode is an ‘instructional sequence using a specified

learning materials and an exact series of questions and directions

to help the child understand the concepts around which the material
E - was designed. '

-10-



Centers as staff was trained in their use.

e

One instructional Coordinator has had the total responsibility =

for training in this model and has received training from model

:

. . . . ) o .
resource personnel. Head Start centers have been arranged in

.

clusters so that all Responsive Learning centers were "'in a

single cluster, and all centers in that cluster were to operate

according to this model.

"Some parents were trained in each of four centers by the

Instructional Coordinator as a prerequisite to borrowing foys to

_ducted'by the‘Instfuctioﬁal Coordinator. The plan was to teach

gse wWith theif c¢children in the Toy Lending Library program. As

a

each parent had to be ‘trained for eight sessions-and as d8nly four

parents could be trained at a single time, very few parents were

able to participate. -

v

Training for the regular teaching staff was also to be con-

3

the Head'Teachers from each center how to use the toys at the
bi-weekly Head Teachers',meetings:- The Head Teachers were‘then-to
train the rest of the staff dﬁring the time set aside (one after-

noon a week for planning.

When the third Instructional Coordinator for the program

moved to another city, in December, the .other Instructional. Co- "

"ordinators each assufmed responsibility for half of the third

O

FRIC

A ruitoxt provided by ERic

- T—— Y .
coordinator's centers. This meant non-Responsive Learning Head
Teachers were going to the training meetings. It also meant

: - ¢ :

the Instructional Coordinator had less time to visit centers and

&

to train parents in the Toy Lending Library program. By the spring,
A r"u! '
17
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other program considerations became priorities and the’training —

sessions were no longer conducted.

The'reSult was that while the toys appeared in 'centers, in

~——_

Responsive Learning centers as well as in some of the: other ceénters,

e

now under this Instructional Coordinator's supervision, there were
few times when the actual learning episodes required by the model
were seen to occur. With the exception of an occasional learning

episode, these centers did not operate programs which were distinct

44_w«*-—4fﬁm*thE”CurTTEﬁIum for Social and Emofzghal Development or non-

@
.

model centers. ' ) ~

4
)

\

Curriculum for Social and Eﬁptional Devélépment

2

Heéd‘Start staff, regardless of level, have not seemed to have

had’a clear idea of this model's characteristics as differentiated

from genérai good preschool programming. Centers designated Child

u

DéVelppmgnt ha;e been operating prbgr_ﬁs which combine elements
from éeve;al models and, most often, app;ar to be operéting accord-

ing to the;gui&elineslof‘opeﬁ classroom or British Infant School
philosophy. Tﬁe cehtgrs:withOut a mo&el designation haQe ﬂo; had:'

‘ ' érégraﬁSTdifferentvf;omlfhe centers in this‘grOup. When center
@ stéff h

“

the response has been that all general training has been given to

as said that they have'nqt received training in this model,

i

- implement the Child.Development Progrém. Clarification of model

. " g . L 4 3 . N
guidelines would help staff recognize that what they are doing is L

. ~ or is not consonant with model guidelines.

e

<

- Sometimes staff has been given permission and encouragement

: >
L & . . N

L : o o _12-




tc use to use their half day planning time to go to the two

teachers' centers to make classroom materials. Since the
teachers' centers have been éstablished as a major force in
-} ’ .
staff development, for open classroom programs, this influence . .

has been carried back into the centers.

Conclusion

While a continuous program of in serviie“ngnel tra;ning o
;haevnot.geen’araiiagleMaernssA;egels in the past and while ;EEQ

a program is essential for full modelkimpiementation, there are .,

signé that the program is concerned with tnié\asbeetiof staff
development and has taken steps to improve tne sitUation}-~Staff B

is becoming increasingly aware that' the training they have re- ~_

ceived is model‘related; ‘The 1975-1976 Training Plan ennumerates

sessions planned for both parents and staff in some. of: the models;
. . )
the Program Administrator has been involved in discussions with
model resource personnel to arrange a more thorough program of

staff development next year. Finally, the Program Administrator hopes

to make. arrangements to fill the three Montessori positions in

©

September These are all positive indications that major improve-

3

ments in in-sérvice model training will be forthcoming in 1975 1976.

"
\

Continuity of Educatienal Program

Follow Through research indicates that children benefit

most from an ediucational program if practices, procedures, and

goals are continuous over a period of several years. In order to
assurewcontinuity of the type of program cgildrenvattend, Pre-
kindergarten He'ad Start centers were created to implement the same
model or a monel whieh would compliment the elementary schools the

as 19 | SRR
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. dﬁm‘g 4 ‘o

children later attend. Table 3 shows a comparison of center models.

with the model most children in the school will be attending.

-Table 3

Continuity Between Model in Pre-K Head Start
and Elementary School

. Center o Model Feeder School Model -
Bethel B.A. Pratt- Arnold B.A, s
Darrah_ ... ._ . Res.-L. - ~-Darrah " 'Non-model
- Drew Res. L. Drew . Phila. Process
Duckrey - B.A. Duckrey B.A.
Fulton Ch. Dev. Fulton : Open CLassroom
Gt.Mt.01l1ive B.A. Arthur ’ . B.A,
Hartranft Ch.Dev. Hartranft To be Bilingual
Holsey . Ch.Dev. Wister g . Open Classrdom
Kelly - Ch.Dev. - Kelly Open Classroom
Ludlow Res.L.-Bil. -Ludlow Bi-Lingual
McMichael Res.L. -McMichael . Phila. Process ___°|
Most Prec. L g
" Blood. .. - --Mont. " Blaine | To be B.A.
" Mt. Zion . Res’ L. - Harrison . ' " Parent Imp. &
, ) - ' ) Phila. Process
T~ . Mercy Mont. Elverson Banks Street
. %;=\\\Peace Ch.Dev. Willard - . : Non-model
St.. Francis Res.L. . . Wilson o v Phila. Process ,
St. J. Meth. Res.L. Jefferson 4 ) To be bi-lingual
St. J. United - Ch.Dev. ©  Webster X T To be Bank Street
Stanton. Bank St.—.__ ~ Stanton 4 ' Bank Street:
Stevens } Ch.Dev. “Steven Florida Parent
Trinity Ch.Dev. Wright“/ij B.A. ’

B.A. < Behavioral Analysis, Bk. St. = Bank Street, REETYTE«Responsive
Learning, Mont. = Montessori, Ch. Dev. = Curriculum for Social and '
Emotional Development, BilL. = Bi-Lingual o

# There can be considered to be continuity in program type be- ™

tween'the Responsive Learming and ?hiladelpﬁia Process Models, as

bo;h stress the brocess and activity of learning as well as work-

s

ing with materials in order to form concepts and arrive at solu-
A N N N ‘/ .

tions to problems.: ‘ o i . ..




Table 3 shows that there are two instances in which center

"and elementary. school programs have conflicting philosophy:
Trinity (Child Development) to Wright (Behavioral Analysis) and

1

Most Precious Blood (Montessori) to Blaine (to be Behavioral Analysis).

In the first instance, since Trinity will no longer be a center

after 1974-1975, this will not be a problem. In the second

- e - . '

1nstance, when Blaine becomes a fully implemented Behavioral

Analysis School childten will have a certain amount of adjustment

-

to make, as the programs have Substantially different reward sys—

tems as well as latitudes given in the choices children are allowed

@

to make.

: . In adﬂition to the prohlem noted above, because Prekindergarten
Head Start boundaries have sometimes extended beyond those for- the

- ‘ elementary schools listed in Table 3, some children are forced to
attend an elemenfary school other than the one listed if the
des1gnated school does not have space for them This year, the
Social Services staff have been instructed to try to recruit

enough‘children to fill vacancies from homes within the elementary

'school boundaries.

For the most part, the centers and the schools which the

. children will later attend will have the same type of program or

programs, which will compliment one another. The Program Administrator

is looking into ways to have Prekindergarten Head Start staff

o

\\\\\ participate in the model training offered in the elementary

hools so‘that programs can provide the greatest contiguity

poss
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E. Observation Items

1. 'History of the¢0bserQatioh Instrument

An observation form to be used to documentvexisting
practices in the centefs was developed in l973—l974’1ﬁ éonjunc—
tion with the Day Care Services Evaluati&n Unit. The Observation

Form (See Appendix C) was revised after discussions with center

siéff;QEHE Instructional Coordinators, and the Program Administra--

¢

tor. After use in 1973-1974, it was again slightly modified for’

use in 1974-1975.

.While the f?rm was noﬁ speciffcally desighed to chus
;n mo&el differenges (other forms which will fOCuS‘On this a;pect
" have been in the process of Being developed this year). Many‘items
on the Observation Form deal~with aspects of program implementation
which.shOuld vary acéording to model philosophy. These items .

will Be identified as such in the discussion that follows.

Pl N ~

2. Observation Procedure

The gpiloﬁing procedure was tﬁe general format for
observing in the centers. The evaluaﬁor arrived at th¢ céntgr
eéfly in ghe déy-but uéualiy aftet staff ﬁad begun to work aﬁd
some of ﬁhe children had afriveg. It Qas felt that‘;f was im-
Vp;rtant that staff not engage in any special activitiés beéause
of the evéluato?'s preseﬁce; staff was never notified when the

obsefvagions would take place.

.
¥

A blank Observation Form was shown to any staff who

had not previously seen the form--new staff or a'substitute——and,

it was expiained~that the purpose was to record what was happeﬁing
)

2
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in the center that day. Observations were discussed with the
entire staff while the children were napping or after the children’

Ay

had been dismissed if the visit fell on a half-day of school.

L3 o

During the diSCu;sions, it,wés?stressed thétvit was impo;tant,'if
‘the Observation qum_waS'tB'be‘a valid as well as a usgful tool,
Wthat‘stéff”aﬂd’evaluator should ,agree upon the accuracy of the
gesc:iﬁtion of what had happened.‘ If there were differences in
viewpoint (éccasionally the;e were),, the matter was discussed

until a common viewpoint could be established.

3. Frequency of Observations

o
.

The unequal number of centers and classrooms in each

LY

model resulted in an uneven number of observations for each model.

See Tables 4 and 5. !

Table 4 , .
Number of Classes im Program by Model

Model - ‘ - ‘Number

"Behavioral Analysis . 9 n .
Montessori - . o )

Bank Street , ) 2

" Responsive Learning ' 17

Curriculkum for Social and
Emotional Development &

non-model 17
.Total number of classrooms ' 50

L3

e . - Table 5
' Number of Observations Made for Each Model

' Model Number _ ]
Behavioral Analysis 10 ’
Montessori . / 15
Bank Street ' °3 i .

Pesponsive Learning - 26 -, ’

Curriculum for Social and
: Emotional Development & :
o non-model . - ) 50

JERJ(j Total Number of obSefvations 104 p:%

Text Provided by ERI
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tion among situations. A re#ised observation form (1975-1976)

is included as Appendix E.

The number of classrooms do not "seem to bear a relationship

to the number of observations made per model because some models

had several more instances where more than one class of children

A

were grouped together in a single eni&ronmeng. When more than one
class shared a single environment, only one observation record was
<
written.
A total of 104 observation records were completed, and all

full morning visits were documented. In addition, there were some

visits in the afternoon on an informal basis which were not recorded.

4. Limitations of the Observation Form -

An analysis of a number of the observation items indicates

that some items have considerable "goud" and "bad" connotation&.‘

. and that others are worded so ‘generally that a wide range of con-

ditions were recorded as :being included:in a single category,.
When almost all .centers are found to be recorded as being within

a single category, (the case of a £dy items) the item becomes

’duestionable.v«Furthermbre, words such as "dirty, disorganized,

loud, gloomy, messy, worn, limited evidence of careV_are sovper—
jorative that only extreme situations sare recorded as such. In
the future, categories need to be more specifically defined to

. :
lessen the '"good/bad" connotations and to permit greater distinc-

8.
In addition to the above difficulties, the attention that the

L]

Ty s n o7 =
present form gives to :§ptines rather than to instructional activ-

ities 1in which children are 'engaged neglects much of the intent |

. ' -18- '




of both the program and the evaluation effort. In the near futhre,

the educational program will receive more specific attention.

o

5. Total Program Data : ' B %,

a. Number of Groups Per Classroom
The'méjority of'children’occupy single classroom
facilities, as can be seen in'Tablé 6. The space provilided is

generally adequate with two exceptions (Duckrey and Most Precious

Pl

Blood). ) ‘ v -

Table 6

”}{ ’ . Number of Groups Per Classroom

«Type of Grouping Totals . L "Model
B.A. Mont. Bk.St. Resp.L. Ch.Dev.
_Single Classroom 25 1 5 .0 5. 14
Double Classroom 8 1 0 1 4 2
TTriple Classroom 4 2 -0 o 1 ” 1 »

-
z

B

Centers.in which three classes Qere grouped together in avlarge
singlé‘rgom“presented continﬁing.probleméxfof controlling[behavior,
.  noise, and the use of toile;ing facilities. Fifty or more child-

ren &ithin a single encldSure‘ﬁithOut_resource to additional roows

created many more management problems than were founc in double or

= ~

single classrooms. °
g b. Staffing
| Staff absences: due both to personal illness and turn-
over with accompanying lengtpy replaceqeﬁt‘proceQures have haﬁdi—

capped the smooth operatiom of the program by placing continual
4 ,

o




. e .
,
@ . R
stress on both children and pthgr staff ?nd preventing tbe~fgllest )
variety Sf activities for childrcn during the day. ¥ e
/ o * - : ‘ . ) ) \\ ., - ’ .’; . : ‘

At least one reg}larlstaff<memberwGhs absent during more than:
nalf of the ob;e?vation visits (See Table 7). ‘Occasionally a
_ teacher 4nd an aide were botﬁ absent, i% this latter situation,
| a full time aide was sent;‘in a number of instances, to the class—-‘
room witﬂout étaff to wdéﬁ with the substitute teachgr{ in this
4 .

way, the children had at'léast one person with whom they were

familiar and who knew the routine.

s
. 2 - . . ¢

' . . Table 7 @\/
~Staff Absences Yo
f~ : : . N = 104 '
Lack of Full Staff' Caused By: Number .
Absent teachefs-Substitutes‘present 30
Absept teacﬁeré-no sﬁbstitute present 3
Absent aides-no replacement 26 . '

H
w
DO

-

¢, w

While absences due to illness ,cannot be preventéd and while
staff should be encouraged to use their prdféSSional days,.in the
. ‘ ¢ A )
- ' case of teacher turmdéver, the hiring of substitutes and long term

substitutes either becatise of unexpedited hiring procedures or as
a- way to save money. has resulted in less than optimal programming

for the children.” In some cente}s, no Head Teacher, who would RN
. . L . -~
have provided leadership and direction for the rest of the staff,

F ] i o

was hired all year. In the case of Montessori centers, as pre-
. & * .

[N °

" N 1 . N
viously mentioned, the exam for hiring was not given at an oppor-

tune time so that no regular teachers.were engaged during the

CERIC  * . 20 20— . :
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’entire year for three classrooms. When aides were ill for a

prolonged period, "teachers had to handle the - class alone for

’

aﬁ extgnded period.

s C Fortuaately, the Head Start administracor has made a
-"budgetlng provision to hire substitute’ aides and has scheduled

. the Mon;essori éxams at a more opportune time. If hlring pto-

=

'céduresﬂcan;likewise be prooesséd more speedily, the program
¢« b . ’ .

" should greatly benefit. =~ , '
13 . { ‘ ' o . . . “ ’
’ : . o , _ ] i
1 . R B ) : g

c. Parent Participation in Classroom Activities . = .

" ’ . 1Y

Table 8 shows the number of parents present at each

)
N

observation. . Parents: who stayed for only five to ten minutes at

the beginning'of the day were not counted. - The distribution’ of

parénts’accorling to model appéars later on pages 53 and 54.

. ¥

Unless, training isbprovi@éd and prcparation are made toran—
» . he ) ‘ % -
gage parents in purposeful activities, parents will tend to re- -
& .

N -

) main, - at best, nom-participatory observer&? In one extreme case
’ . . . . . ¢ -
a parents there ostensibly  to volunteer yswere obServed sitting and

- talking in the kitchen withOut contributing in. the least to class-

‘room activities. More atQ&ntidn to.parents, contrlbuting to their

L
u

development«as ‘active as51stants, would benefit parents, staff,

V . * * .

v

anq childrena

. r-' . i C . ‘-
. \. - s ‘ . ‘ . —(21— .

’s

" . .o ,
" , .. . .
ERIC T | -
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s ' Table 8

Parents Present During Site Visits'

v -

s

No. of Parents ' ‘ Number of Observations
J . : 3
None present - : } ' : 64,
One or two present - ‘ ( 26
.. ) .
J . : : : '
More than two present* 14

” - e

\ S 104 :

[

* "In double or triple classrooms therermight”have been two'*

- : :

or three parents in the entire room but the result was that = %

<

o >

: - o
o _ - o
only once were more than two parents present per classroom. ' |
! . |

|

LIGH

)

Table 8 shows that in over half of the observations, no

e ) A

|
B |
. . -
pParents were seen in the centers. The extent of parent v

-

& + .

« partic1pation in ¢lassroom activities was somewhat lower than !

¥

- these figures Suggest because”when a single parent was present

K

in andOuble classroom setting, the'rooms were recorded using -
. a single form and the room was marked as having one parent‘<
_ Present; there: was not .actually one parentmﬁéesentsper
classroom.u'Similarly, in the categor; more than,two;present",

in only'one case were there more ‘than two parents present per

classroom. About five fathers were seen in the classrooms

N 4

during the year' for the ‘most part, parent volunteers were | °
.o . AN . R -
mothers. , . ' ' . v
b 2

: The Prekindergarten Head Start program has stressed - ;

b %

parent involvement since its inception and parents are in-

- " N . . -

" volved in the program in a number of levels (Center Committee

* . <

" ERIC L N ,

. e . . ! - ?i;
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meéfings, Parent Pélicy meetings, accompanyiﬁg children on

 ffie1d'trips, componeﬁg educational meetingé, and raising money).
The degree to which parents are iﬁcorporatédviqtp daily class
functioning indicates that this is an area which cbula profit

from attention, at least in providing staff traiﬁing&in the

;dptimal use of parents. As center staff presents increasingly

useful and interesting activities in which parents have become
. a .
“involved, parénts_will less’frequently leave the centers
' after they deliver their children. In some, centers, parents

are an integral part of the daiiy program, but this is not’

1

.

usually the case. -

If one holds that at least one parent should be present

) 8
every day in each classroom, parent volunteers present in
. £ .

only 46%Z of the classrooms i8 an area for considerable program

. & . ’ . ’ )
improvement. On the other hénd, considering the past tradition

. ]
of parents not participating in classroom activities, the

presence of at .least one parent in almost half of the observa-

1T

icns may be commendable,

[
<

6. Observatioa Variables

Overview

kS

While an'analysis of the data reveals that, on a number of

"items, classrooms of the same model varied considerably, ,

therc were aspects of center.programs which are similar

» o

regardless of model. Differences found among classrooms of

‘ ¢ . - ‘
the same model will be noted later in this report; attention is v
0 - .

t

ERIC
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. b : . . ’
, tion in Classroom Activities, was created by summarizing data

" characteristics and variations -in implementation are reported

in the disclussion of each section. For the exact wording of

-
« ’ [

needed in conéistent implementation of each model in order to ?

o

Be'aple to determinenthevépecific Effects §f that model. On
the other.hand, certain items h;d enocugh éoﬂsistent appeafance
throughout the program that program generali;agions éould be
made. On ény éiﬂgie ofsérvﬁtion item, at least .one third%of
the centers were observed to be following ﬁrqcedures for gbod

early childhood programming regardless of model.

The,OBsefvatipn Form was-divided into fOuf main categories:
(1) Room Arrangement and Provisioning, (2) Grouping‘Arnapgements,

and (3) Routines. An additional category, (4) Parent‘Participa— .

-

B

contained on the cover of the Observation Form. Model

A

any item on the Observation Form refer to Appendix C; for a .

.complete account of model and program frequencies on each item,

-4

»

refer to Appéﬁdix D. . -

Prior to the description of model differences for each

~

category in the bbserVation'Form, a general program summary as

well as an overview explaiﬁg the .aspects of theAcétegory are

1 —

found. It should be noted that these general'progfam descrip-

tions reptesent a §umméry of all of the observation records.

Because there are so.many more ResponsivéfLearning and Child

Devélopment centers and, consequently, more observatibn

records, thgrprogram summaries really reflec; the operation of .

~2%-
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these two models (73% of all obseivation recotﬂs). This -
.. . N . .
limitation should be kept in mind while reading the General’

o Center Characteristics for each model.

\

a." Room Arrangement and Provisioning

S
»

Introduction ) o v !

Room arrangement and provisioning refer to that aspect of

v

3 3 ) - 3 ) f 3
_programming which includes ‘the ways in which a classrom 1is

- organized-and materials are set out for-cuildren to use during

L] . < A "

the instructional or work/play'périod.. Different models o ‘

théonetically advocate différent environmental settings; the ‘ -

present instrument is limiteéd in its abilify to differentiate :

in this respect. Future observation reports will be based on
P o . .

o+ - o

more precise items, operational'translations of the'undéglying

theory to detect model diffefence3w

“ . Y

General Center Characteristics . ' . v T e

While there’afe some aspects of prbvisioning which should

and do”Vary according to model philosophy and impleméntation,
. 4

there are other éspects which reflect good early childhood ) S

programming regéraless of model. TItems bf this nature which B y
were observed with the greatest frequency are noted beIow. In

general, it can be said that a typical Prekindergarteﬁ'class—

room, regardless of model, had the following characteristics:

A typical Head Start classroom contained a single’class

- .
Y

ERIC
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I

~least somé materials were arranged on shelves 'so that the

-conclus1on of the free choice work/play period The center

-'whlch were organlzed by type, i.e., all science materials were ©

- A

of children working with a teacher and an aidet The'rbom was sub-—
divided into activity areas and there was some place in- the

room,'(cpbicLes) for children to keep personal items items. At

children<could gn to where the materials were kept; decide

what to do, use tme materials, and return them to thedir proner

5. e

place ‘The room ﬁas also arranged so that children could help

in the major cleaning and straightening activit1es at the

e

typlcally nad several activity areas containing materials

o
+*

.kept together. ‘In_a little over half of the centérs, there

were many activities from which children could choose. in any |
. . . . .
single area.

The typical center contained a wide variety of socid-dramatic-

- . . -

materials many of-which the adults brought from home. Many
dreSs—up clothes, suitcases,fpnrses, empty food containers,
dolls and'housekeeping items could be seen set up in a kitchen.

Small motor materials . were more limited; less than half

> <4
v

of the centers had a wide variety of activities which would

help this type of muscle development Also more limited than

\
socio-dramatic materials were math and pre-math games and

activities. Children had the fewest materials to use in the
scilence and language areas. In almost half the centers, many
teacher-made games- and materials could be found. Teachers

t

often said that they had gotten ideas for -such games by spending

i .
14




) an afternoon allotted for planfiing at the Durham Center or’. :
the District'éix Advisory- Center.
The bulletin boards 'in a typical Head Start .room had been-

“ . +

made with great_care; children's work was thoughtfullf dispiayeq.

Almost half of the center$ had a lbt of chiidren's work on the

- walls or hanging‘from the ceiling (mobiles). These might temain

*

«

Epmforrseﬁeral weeks at a time. The typical room was bright

and cheerful. Although shelves'were generally neat, in about

3

one third of the centers some areas in the room needed more

attention to cleaning and straightening. Storage was inadequate

in the majority of the rooms.

a . -

!

Across the program, it can be said that activity areas

‘which weré modefately or mihimally.develgped (especially

e 3

language, science, and fine motor) could have been more effective

with more materials. In many instances, storage facilities need

. _ .
, to be expanded. The observation summaries suggesi that while

most rooms had many positiye gspec;smoﬁfgood preschool pro-

-

visioning, closer supervision and more staff development
opportunities to permi; staff to make appropriate materials
i would be beneficial in helping -to raise the quality of the

environment and the range of,aé;ivities available for children.

. + Model Analysis

Behavioral Analysis

"

Behavioral Analysi§'classrod@§ were generally divided into

activity areas although there was a éentral area in ‘each room

[
: * : .
. . . i
s . - y .
’ ' . - {7‘_ ] R
, 2 ;

°o . - 33 .
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where tables were arrahged at which math and handwrifiﬁg activities
were conducted. ﬂeading activities were led either with child—
ten gathered around the teacher on a rug or with'chairs arranged

in a ‘semi-circle with the teacher in the center. This is -

>
]

3

all in aﬁcordance_wit% model specificaﬁions. The activity areas
. were used elther before breakfast or as an 6ption during the
spend (choice aqdording to t0ken earned during the work peridd)

o

perfbd. Many of the materials used by the children during the

-5

spend period “were stored as were the B.A. textbooks and specific

‘ handwriting materials. The adhlrs'rdﬁtinely stored'many

materials; this limited the degree to which children could

3

participate in clean up.

y

Activity areas in fhis model were somewhat developed; there

was variation, however, among centers, -with some providing quite ’

1

a lot of materials and others providing few. Md4&th materials’
were most numerous with language and socio-dramatic next 1in
S quantity. Some materials supplied by the model sponsor did not

. i 1
arrive until the year was half over. For this reason, even
*

math and language materials which should have been ample
£ ) ot ) A
because the model specifies exactly what is needed were not

adequate to meet the needs of all children enrolled at the
time the observations were conducted. Science materials were

most 'often sparse. There were few teacher-made materials for

. children to use; these areds are:not stressed by the model.

.

-
L%

<

In B.A. centers, some childrep\s work, displayed sometimes
_25_ -

o .
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)

-

without too much cafe,'was found to dedbxate the walls and

+ bulletin-boards. Occasionally this work'wés\fresh, but some-.

N

* N
times worked stayed up from one site visit to the next over a

,.)

period of weeks. . The rooms were moderately chegrful and
lighted moderately well. ﬁThére was need for additional clean-
ing parts of some rooms and for straightening of shelves aud

housekeeping corners.

. . Mgterials were not coﬁéistently 6rganized by type ﬁo: were

{hey ansisrently put back in good order. For two of the rooms

storage facilities were greatly inadeqdatg; in thesé'rooms,

the stored materials needéd consideréble straightening. One

room did not have.enough space for the three groups of children
Y . v

which spent a portion of the day together.

/
s

‘While the adults in all centers generally used low to
moderate voices, children most often used moderate to loud - *

'Voices with intermittent shoqting in two of the three centers.

The presence of more than one class within a single environment
2

“

in all three B.A. centers helped make noise control difficult.

[
<) >

Thevfollowihg‘tables give the disfribution of observations

12

for the room arrangement and provisioning items. . Three centers
were observed; one form was used for the center,s where three
classrooms occupied a single environment and two forms for the

center where two classrooms were in one setting and another

H

class occupied an additional classrooﬁ. . _ -

For an exact account of observation items on room arrangement

+

and provisioning--Behavior Analysis, see Table 9. )

te

-29 - “
O
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TABLE 9

L ~ ROOM ARRANGEMENT AND PROVISIONING

BEHAVIORAL ANALYSIS (N=10)

~ .ITEM # ON
OBSERVATION FORM

~ #oF
OBSERVA'ITON

Arrangement of Furniture and Materials

Open, pheripheral furniture arrangement 7 2
Subdivided into small activity areas- 7 . 8
Cubbies are present : 9 6
No special places for children to store .
' ‘ their things .9 4
Materials are used by children are readily 8 2
. accessible -
Materials useéd by children are mostly 8 0
~ stored |
Materials used by children are partly »
accessible-and partly stored 8 8
Room is arranged so children can ' T
participate in cleaning up 67 6
Room is .arranged so that adults do major -
-straightening 67 4
Amount of Materials for Children's Use , ‘ v o
Activity areas greatly developéd ~ 6 B 2
Activity areas moderately developed 6 4
Activity areas minimally developed ’ 6, 4
Ample socio-dramatic materials 10 6 B
‘Moderateée amount of soclo-dramatic
- : materials’ .10 2
Socio-dramatic materials sparse 10 ‘
Small motor materials ample 11 2 -
Moderate amount of small motor
: o materials 11 4
Small motor materials sparse 11 ° 4
Language materials ample 12 0
'Language materials are moderate " 12 9
Language materials are sparse 12 1
Math, pre-math materials ample 13 8
Math, pre-mathh material's are moderate 13 2
Math, pre-math materials are sparse 13 0
Science materialdg-are ample 14 2
Science materials agé moderate . 14 2
Science materials aré\sparse 14 . 6
Many teacher-made materials 15 0 .
“Some teacher-made materilals . 15 2 :
. Few teacher-made materialy 15 8 L
‘Room Decorations and Displays
Little children's work on display 27 2
Some children's work on display 27 7
27 1

A lot of children's work on display

7
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TABLE 9 (cont'd) -~ :
ROOM ARRANGEMENT AND FROVISIONING

BEHAVIORAL ANALYSIS" (N 10)

[ , ~ | ITEM # ON A # OF
T OBSERVATION FORM |OBSERVATIONS
Room Decorations and Displays (cont'd) ' .'
Work displayed with great care B 28 4
Work displayed with some care 28 4
Work displayed with little care - 28 1
" Little work displayed’ : 4 . 25 1
Great care in adult displays ’ 29 i 4
Some care in adult displays : 29 ' 6 .
Little care in adult displays w 29 : 0
No "adult displays to rage 29 . 0
Wall decorations were'mostly fresh - 30 S
. Wall decorations were saome fresh, ;
: : some worn ) T30 o 5 . o
Wall decorations were mostly worn ’ : 30 1
General Room Appearance E _ ]
Room was generally bright o : 16 4
Room was moderately bright ' 16 6 .
Room was inadequately lighted . 16 ~ 0
"‘Room generally, was cheerful 17 4
- Room generally was amoderately
. - " cheerful . 17 5
Room was not cheerful 17 1
Room was clean ' 18 . . 6
Some parts of room needed cleaning 18 4
Most areas in room needed cleaning ' : 18 0
Room was quite tidy and straightened 19 7
Room was generally neat expect for
one area “ 19 3
Room was untidy and needed picking , ' ~
’ up 19 0
The, house ~-keeplng area was
straightened - 20 : 7 ,
The house keeping area needed some . ;
straightening - 20 3
The house-keeping area néeded a \ ’ -
lot of straightening : ) 20 0
Generally shelves were neat - 23 5
Shelves were moderately neat @ 23 4
Shelves were disorganized L 23 1
Materials organized by type C 24 -6
Materials somewhat organized by type 24 3
. Materials in need of considerable - .
' organization ) 24 1
’ -31- 37
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" 4. TABLE 9 (cont'd) ‘
\\ ROOM. ARRANGEMENT AND PROVISIONING i
. BEHAVIOR ANALYSTS-' (N=10)
. - ; . ,
o ) s
: _ " ITEM # ON © # OF
' ITEM ‘ ; OBSERVATION FORM{ OBSERVATIONS
3 . ‘ , R - . 1. | ’ d . [
General Room Appearance . : \
- 'Materials were put back in good. order] - 31 & 65 7-
Materials were put back, some in - . .
order some not in order 31. & 65 .2,
'Materials put back with limited - - o
attention to order- N 31 & 65 - 1
i ) . s 4 B
Storage facilities were. _ _ ‘ T
stralghtened i ‘ 21 - 3
Storage facilities needed -
. some straightening 21 ; 6
Storage facilities needed ' -
considerable straigntening 21 1
. Storage facilities were adequate 22 ’ ) ‘ 3
Storage facilities were almost '
adequate - . 22 ’ < 1
Storage facilities were inadequ- ’
ate-more storage 1s badly , ‘ ,
_needed o ‘ 29 ) . 6 ! .
General Noise Level
* Children were generally -quiet . .
using inside voices K 25 2
Children used moderate voices, ‘ e :
there was some shouting . 25 ‘ .7
Children ‘used 1oud voices for a v : . ,
prolonged time . 25 . 1
. Adults used normal-low voices , 26 h - 7
' . Adults used moderate voices, .
raising them occasionally 26 3
- Adults used loud voices frequently ’ ~ ’ |
; v through0ut the day T -26 . ' 0

-
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Montessori

[

v N .

Most roomé in this model were divided into activity areas .

. . . !
which were generally well provisioned with a wide vagiety‘of

o _ materials. Th- small size of one of the classrooms precluded

: )

any other than an oren, peripheral’ arrangement of  furniture.

* In additiong there was one other room 80 arranged by 1ntent oz
¥

o

The rooms in which regular Montessori teachers taught

*

containéd the traditional full range of Montessori materials.

The rooms which were taught by substitute teachers had a more

Al

< limited‘range omitting most of the traditional

materials. Both Head Teachers said there were enough Montessori

, . ] N .
o materials stored in their centers to equip the classrooms afteTr
"regular Montessori teachers are hired. #

-

In all rooms most of the materials to be used by children

o

were arranged on open shelving so that children could choose,

..

use, and return the matefials independently. This enabled the o

childr to carry out a major role in all cleaning and
. y .

: straightening activities. Children were also observed to

participate in the weekly cot washing‘routine. ' i

-7 4
L] G e

Socio-dramatic materials were sparse in .all but 'one coom.

{ . o
This was, however, to be expected because of the focus of the

model. Small motor, language, and math- materials' were found to

' »
be ample, in every case, but science materials were quite

u
< -

. » : !
limited in most instances. In some rooms, primarily those

taught by the regular Montessori teachers, many teacher- made

4‘»;‘)

[RIC - - 39 S
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- ‘adhlts were also infrequently found; soméd of these were ﬁpt'

. N R
. . -
. - I
» -

-

materials were'seen, while -only few were fqunﬁ‘ih the other

[ 4 .
A C . * ) '
instances. . . d
’ ) > - .
I . o
& ¢ . - : — ' ' ' ~gE !
i ; ‘There was generally only a4 small amount, of children'shwork -
— <
. a é . -
° - h

on display in the rooms. The model spécifies thaf‘there should

be 1imi;ed visual distractions on the walls. Displays made b&

w N

~changed very often. There was, in ge&%ral, great. care spent in

making maEerialsjchildren used but little emphasis given to-, wall

v .
‘

displays, This, égain, 1= In accordance wi;h the model's

* I

phiiosophy which stresses that children's attention should be

focused primarily on the learning or ‘didactic materials.

Rooms in the Montessori centers were clean, bright, apd

“ .
Ay L3 ¢

. _ . s,
generally cheerful. In a few instances, some shelves needed ‘
. y .
more straightening, but ﬁsuélly the rooms were neat with the |

materials organized by type. The storage facilities, in most

’ . ) »

instances, were adequate and kept well straightened. .
?

Fl
4

Both children and adults tended to use low voices through-
out the morniﬁg. .

@

. For a full‘Summafy of room arrangement and;pqovisionfng

»

refer to Table 10. R

o v
2]
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.. - ) TABLE 10

v . . 3
' S . - ﬂ t 3, !-”..v .
e : ROOM -ARRANGEMENT AND PROVISIONING .
' MONTESSORI (N=15) .
4 ] r )
‘wf““"’ITEM o ITEM # ON # OF
> oL v . OBSERVATION FORM OBSERVATIORNS
ArrangemenL of Furniture and Materials " o,
Open, Pheripheral furniture :arrangement
‘- .Subdivided into small; activity areas 7
Cubbies are present 9 10 . '
“No special places for children to store -
: © thelir things_ . 9 5
"Materials used by children are readily B
Y “ accessible 8 15
. Materlals used by chlldren are mostly .
stored -8 L0
iMaterials used by thldre are partly’ A
' accegsible and partly stored 8 0
Room 1s arranged so children can’ part- 2
: : dicipate in cleaning ‘up .67 14
' Room is arranged sc that adults.do major
Lt : . S straightening' - 67 ’ 1
* Amount of Matefials-for Children s Use 5 l .
Activi;y_areas"greatly developed 6 10
Activity areas moderately deéveloped 6 ’ 2
Activity areas minimally developed 6 3
Ample-socio-dgpamatic materials 10 0
Moderate amouny{ of socio-dramaticd mater- o
_1 ‘ X ' i ials 10 1
Socio-dramatic maXerials sparse 10 3 14
Small motor materials_ample 7 11 . * . 12 i
Moderate amount of small™motor materials . 11 . ' 3 .-
Small motor materialsgspafse ! 11 0
Language materlals ample 12 .9
Language materials are moderate - . 12 2
Language.materigls are sparse - - 12 4
Math, pre-math materials ample 13 10
-~ Math, pre-math materials are moderate 13 0
.Math, pre-math materiéls are sparse 13. : 5
‘Science materials are ample 14 3
Science matérials are moderate 14 2
Science materlals.afé sparse - 14 ' ‘10 .
. Many tefcher made materials ) 15 7
Some teacher-made materials . 15 3
Few teacher-made materials 15 5
Room Decorations and Displays : :
Little children's work on display ‘27 8
Some children's work on display o 27 6
A lot of,children's work on display » 27 1




\ . .IABLE 10 (cdnt'd)’

ROOM ARRANGEMENT -AND -PROV SIONING

: ' L ~ MONTESSORI (N—lS)\
- ITEM "ITEM # ON -7 # oF
OBSERVATION FORM_ |OBSERVATION

Room Decoratlons and Displays (cont d) - ’

_ Work Diaplayed  with great care 28 8
Work displayed with some care 28 2.
quk,dlsplayed with little care 28 2

I~ 4 ”'r' -

Littie work displayed ” 25 3

Great care in adult displays . 29 . 8

Some care in adult displays y S - 29 1

Little care in adult displays ‘ 29 ‘ 5

No adult displays to rate . , 29 i 1

W#all decorations were mostly fresh ¥ 30 11

Wall decorations were some fresh “some -

. , . - worn 30 2
. Wall decorations-were mostly worn 30 2 -,
Cenetal Room Appearance - 1

Room ‘was generally bright 16 - 15
‘Room was moderately bright 16 0

Room was inadequately lighted 16 0

Room:generally was cheerful . - 17 11

Room generally was moderately cheerful‘ 17 4

Room was not cheerful 17 0

Room was clean S 18 14

Some parts of room needed tleanlng 18 - P l‘

Most areas in room needed cleaning 18 ‘ 0

Room was quite -tidy d4nd straightened 19 - =172

Room was generally neat except for ‘one i

‘ area 19 3

Room was untidy and needed- picking up 19 0

The house-keeping area wad straightened |. 20 14

The house- kquing area needed some '

. straightening 20 1

The house- keeping area needed a lot of B .

‘ strajightening 20 0

Generally shelves were neat ' . 23 11-

Shelves ware moderately neat 23 4

Shelves were disorganized ., 23 . 0

Materials organized by type ~ ‘ 24 12

Materials somewhat organized by type . 24 ‘3

Materials in need of considerable organ~ : /s

i ' ization 24 ) 0
i B
- "" . "
‘ -36- 42
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. . , i . . ‘:‘%a/f ' 3
M T — M
TABLE 10 . (cont'd). o
ROOM ARRANGEMENT AND PROVISIONING
. MONTESSORI (N=15)
ITEM # ON # OF

%
R)

General Room Appearance

“OBSERVATION FORM

‘31 & 65

OBSERVATTONS

Fe

Materials were put back in good. order 13
Materials were put back, some in order . ‘
’ : some not in order 31 & 65 - 2
‘Materials put back with limited atten- !
' ‘tion to order 31 & 65 0
‘Storage facilities were straightened - 21 13
Storage facilities needed’ some straight- ,
ening - 21 2.7
-Storage facilities needed econsiderable
’ L straightening 21 0
Storage facilities were adequate 22 12 :
‘Storage facilities were almost. adequate 22 ‘2.
Storage facilities were inadequate—more ‘
- . storage "is badly needed - 22 1
‘General Noise Level .
i Chlldren were gene~ ally-quiet using {n-? , .
: side voidces 25, 12 )
: Children used moderate voices, there ' ‘ )
’ : " was some shouting 25 3
Children used lOud voices for a prolong- B
- ed time . 25 0
Adults used normal-low voices , 26 ‘ ¢ 14
Adults used moderate voices, raising \ : ‘
' them occasionally 26 1
Adults used lOud voices frequently AN o
: ’ ,throughOut the day 26" 0
. " .
o

13




" Bank Street

The one room. which operated according to Bank Street model

guidelines was divided: into activity areas which had a moderate

amount of materials for children to use. The staff frequentlﬂ

took additional materials from closets for specific activities

[~ . 7
B

and encouraged children to do the major cleaning and straighten-
. v
ing of materials whether these were gottern™ from shelves or ‘

4

the teathers had taken them from closets.

With the exception of science materials, which,were ample,

, materials in all other areas were'sparse or moderate, tending.

e TRy R ARt & b TR peem e L
. i

‘most often to be quite sparse : The staff'uéed dittoed work-

sheets for math.and handwriting'to supplement the limited
materials which were available. Téacheg;made;materials for
. . o o;(? = . .

ichildren to use appeared more frequently as %%é year progressed.

.
. »
3

While the adults took great care in making the wall’
d1splays and in displaying children s work, sometimes, these 4

decorations had“not been changed from one site visit to the

: \\\

next. _ ' \’
s

N -] : . .
The room was brightly lit and moderately cheerful. Some

attention was needed ifH keeping parts of the room clean and
I8

t1dy.' Shelves were always found to be neat at the beginning

-

of the day, although, on one visit additional care was needed

to maintain thfsvorder after clean up had been completed.
.Mhen straightened,'the.storage facilities seeméd-adequate; this

.was more often the case than not.

T " -38-
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' . ) “ ‘ . e *
- 1
‘While the adults always used quiet voices, the children's
voices occasionally grew quite loud.
_For.a full account on the observation items dealing with
) A - * . '
room arrangement and provisioning, see Table 11.
\ ' B T
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. A | . -+ . TABLE 11 |
ROOM ARRANGEMENT AND PROVISIONING -
- BANK STREET. (N=3)

ITEM . - < |ITEM # ON ' - “# oF.
- ' - OBSERVATION FORM OBSERVATIQN
ﬁzraﬁgement of Furniture and Materials ;\ : . ;' '
rOpeh;vpheripheral furniture arrangehent‘/ . - 7 o . 0
. Subdivided into small activity areas , -7, 3,
Lubbies are’present ' 9 o 3
No special places for children to store « : '
. their things 9 - L0
Materials used by children.are readily ¢
> o accessible - - - 8 ' 1
Materials used by children are mostly ' T
‘ . ) stored - o 8 . . - 0
Materials used by children are partly S -
. accessible and partly stored 8 _ o 2 “
. . i ¢
Room-is arranged so children can partici-
: pate in cleaning up 67 , .3
Room is arranged so that adults do major . "o
‘ - ' straightening ' 67 - 0
, .
Amount of Materials for Children's Use -
~Activity areas 'greatly developed : 6 o 0
Activity areas mnoderately developed . _ 6 3
Activity areas minimally developed ) 6 0 :
‘Ample socio-dramatic’ materials' ' 10 0
Moderate amount of socio-dramatic materials - 10 S 2
_Socio dramatﬁc materials sparse 10 . 1
_Small motor materials ample ' 11 0
Moderate amount of small motor materials ’ 11 2 1
Small motor materials sparse - . 11 2
'Language materials ample o 12 0
Language materials are moderate 12 1
Language materials are sparse . 12 .2
: Math, pre~math materials ample ' ' 13 0
I Math, pre-math materials are moderate : 13 -1
Math, pre-math materials dre sparse : ‘ 13 - 2
Science materials are ample ' ~ 14 .o , 3
Science materials are moderate ‘ 14 B 0
.Science materials are sparse T ) 14 o 0 -
 Many teacher-made materials . S E‘ 15 o 0 -
-Some teacher-made materials 15 : 1
g Few teacher-made materials : 15 2
| Room Decorations ani ‘
Little childreq s work on display . 27 1
Some children's work on.display . 27 - 1
A lot of children's work on display ¢ 27 1

IText Providad by ERIC.
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TABLE 11 (cont'd)
: ROOH ARRANGEMENT AND PROVISIONING

BANK STREET - (N=3)
- i N .
g ." ITEM ITEM # ON # oF
' OBSERVATION FORM OBSERVATIOXS
JoR Decoratigns and Displays (con;'d) - B
Work displayed with great care 28 2
" Work displayed with some care 28 1
Work displayed with little care . "28 0
T’Little work displayed, . ) 25 0
Great care in adult displays 29 3
Some care in adult displays 29 0
Little care in adult ~displays 29 0
‘No adult displays to rate. ' 29 0
M‘Wall decorations were mostly fresh.Lﬂr 30 . 2
_ Wall decorations were some fresh, some .o -, '
o ~ worn * 30 "0
"Wall decorations were mostly worn. 30 -
eneral Room Appearance -
Room was generally bright 16 3
Room was moderately bright 16 . \0
. Room was inadequately lighted - 16 0
"Room generally was cheerful . .- 17 0
Room generally was moderately cheerful 17 3
Room was not cheerful . 17 . ¢
Room was clean- 18 -1
Some parts of room needed cleaning 18 2
‘Most areas in room needed cleaning 18 0
Room was quite tidy and straightened 19 2
Room was generally neat except for one .
, area 19 1
Room was untidy and needed picking up 19 0.
The house-keeping‘area‘was straightened 20 z
The house-keeping area needed some . -
' . straightening 20 1
The house-keeping area needed a lot of ‘
: ' straightening 20 0
Generally'ehelves were neatw ) 23 3
Shelves were moderately neat 23 "0
. Shelves were disorganized .23 0
Materials organized by’ type ' 24 - 3
\ Materials somewhat organized by type 24 0
Materials in need of considerable or-
- ganization * 24 0
:T’ ’
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AnoLL i\ \conte a.y

) - ROOM ARRANGEMENT AND PROVISIONING

t

BANK STREET (N=3)

W

ITEM | ITEM #' ON ~ # oF
: | OBSERVATION FORM | OBSERVATIONS

.
Z

T

AR .
o Y «I

General Room Appearance .3
Materials were put back in good ordkr ' . 31 & 65 g c2 .
- Materials were put back, some in order , , : ' }
‘ some not in order A 31 & 65 L1
Materials put back with limited atteption T -
~ . 4 to order _ 31 & 65 { +- 0O
Storage facilitied were straightened 1 - 21 2
Storage faéilitie3~needed some straight- L o :
T L "~ ening . 21 S 1
Storage facilities needed considerdble :
' straightening 21 ' 0
Storage facilities were adequate - 22 "2
. Storage facilities were almost adequate - 22 : 1
Storage facilities were inadequate-more ° T ’
storage is badly needed - ‘ 22 0.

1

General Noise Level

Children were generally quiqt using in~-

side voices .- e ,25 -1
Children used moderate voices, there ‘ Lo i o

was some’shouting 25 : 2.
Children used. loud voices for a pro;onged L .-

; time ] : 25 .0
Adults used normal-low voices. - 26 , 3
Adults used maderate voices, raising them ‘ ) L,

occasionally - , , 26 . 0
Adults used loud voices frequently 1 - . '
throughout the day 1 26 . - 0

g S
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§g§ponsivé Learning

¢

~

Responsive Learning classrooms were generally ariénged
with the ‘room divided "into activity areas. There was consider-

able variation as to how accessible materials were to the child-

° +

ren. In about half the rooms,. the matéfials were ﬁdrtially"

<
¢

i stored and partially accessible: The }emaining hglf was,

»

o B . . )
equally divided between rooms where the materials were mostly

1

accessible, and on the other hand, where materials were-mostly

stored. Recourse to storing was most often determined by the

staff's beliefs about whether materials would be damaged'or

°

stolen if_left on shelves and whether they believed the child-

* ren were capable of carefully handling and replacing the materials.

) PR . " L N :
The extent to ’which materials were stored limited the degree

. .to which children could assume hany straigﬁtening responsi-

&

bilities.

- /There was again great variation .in how man& materialslwere
found in the activity areas. In slightly less than half of the

observations, such.areas had a considerable amount of materials
+ : -

and activities from which children could choose. In about one

1

third of the'rémaining visits; activity areas were found developed

only to a limited extent.

- . ) 4

éocio*draﬁa;ic materials were .ample in most centers, staff -
.héd brought 1n clothing, purses,lkitchen ugensils, foodfﬁoxes
etc. to supplement the furniture equipment, pots aﬁd pans, and
toy toasters éuppliéd by the program. There wgs no consistent
extent of Fmall motor and’lan;uage materials found;lceptens

wvaried almost,équally'along rooms with sparse, almost adequate,
. ' ) . . : +
49
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3
a

- and ample‘Supplies; ﬁMost centers had few Matnjmaterials,
aithOugh, again, variation was found among the centers. Half -
the centers were €0und tokhave ampIe sciencermateri;ls and
half the time very few"materials; either teachers put Onsistent'
effort into bringing sc1ence materials into the classroom or
tended to overlook this area altogether. In only‘one cente

were few teacher-made materials found; oVer half the centers.

had many such materials. , A :

"Thelcenters generally displayed quite alot of ehildrenis
work and great care was taken in decorating the bulletin boards
anduwalls. The displays were_Trequently changed, although some .

decorations were: found to have stayed up for long periods of

' v

t1me, soméetimes for the entire year. .

12

The rooms were bright and cheerful or moderately cheerful

-~ . <

”depenQing on the freshness of the work on display or the oare
taken to display work. While additional attention was needed
in ma1ntaining optimal cleanliness ‘in. some rooms, most visits

indicated that staff feit that straightening and tidiness were

v

important; the rooms were kept in good order. Most shelves were
neat with materials organized by type. As in other models, in

instances where storage facilities seemed inadequate, stored
s s
materials needed organizing. Straightening may have made the

facilities available appear more adequate. l

ou :

4=



A
)

'Mosf often staff used low voices; children used moderate

“voices with some occasionally shouting. In some instancéé; staff
‘ ’ , ]

used loud voices for.a considerable poftioh of the day;

[ ¢

- children similarly did not make efforts to keep the noise level

under control. -

For a full summary of- the observation items dealing with

room arrangement and provisioning, see Table 12.

. SR N s I




TABLE 12

. , ROOM ARRANGEMENT AND PROVISIONING .
RESPONSIVE LEARNING " (N=26) -

ITEM . ITEM # ON . - | . . # or
OBSERVATION FORM OBSERVATIONS
Arr1ngement of Furniture and Materials . '

Opeu pheripheral furmniture arrangement ( 7 3
~Subdivided into small activity areas 7 3
. Cubbies are present 9 0

No special places for children to store

: : their things .9 6

Materials used by children are readily

- ’ o ~accessible 8 9

Materidls used by children are mostly _

: stored 8 - 6.

Materials used by children are partly

' accessible and partly stored ° "8 11

Room is arranged so children can partici- _

pate in cleaning up 67 21
Room 1s arranged so that adults. do major
- straightening 67 6
Amount of Materials for Children's Use

Activity areas greatly developed . 6 10 -

Activity areas moderately developed 6 8

Activity areas minimally developed 6 8

Ample socio-dramatic materials 10 19

Moderate. .amount of socio- dramatic materialsL 10 6

Socio~dramatic- materials sparse 10 1
\;Small Wotor materials ample - b ' 11 9 .
‘Moderate amount of small motor materials 11 9

Small motor materials sparse 11 8

Language materials ample C. 12 9
- Language materials are mederate 12 7

Language materials are sparse , .12 10

. T v e -

Math, pre-math materials ample ‘ . 13 - 6

Math; pre-math-materials ‘are moderate 13 5
- Math, pre-math‘materials are sparse 13 15

. / .

Science materials are ample 14- 10

Sclence materials are moderate 14 3
~Science materials are sparse 14 13

Many teacner—made materialsl " 15 >

Some teacher-made materials 9 | 15 12

Few teacher-made materialg ‘ 15 9

| Room Decorations d | .
| Little children's work on display ‘ 27. "5
Some children!s work on display 27 .9
"A lot of children's work on display 27 . 12

EKC S S92 4.
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"TABLE M (cont'd)
ROOM ARRANGEMENT AND PROVISIONING

RESPONSIVE LEARNING (N=26). .

ITEM . . | 1TEM # on # OF -
| - o OBSERVATION FORM OBSERVATIOXS
yom Decorations and Displays (cont'd)_ E
Wwork displayed with great care - 28 21
Work displayed with some care " 28 4
Work displayed with little care 28 1
: x . s ) v .
" Little work displayed, 25 1
. .
' Great care in adult displays 29 18
Some care in adult displays 29 3
“Little care in adult displays 29 4,
No adult displays to rate 29 1
~Wall decorations were mostly fresh 30 14
. Wall decorations were some fresh,. some. i
o T ---~  worm: * 30 10
Wall decorations were mostly wora’ 30 °2
pneral Room Appearar-ze ,
Room was generally bright 16 24
Room was moderately bright 16 2
Room - was inadequately lighted 16
Room gemerally was cheerful 17 16
Room generally was moderately cheerful 17 10 °
" Room was not cheerful | 17 o
Room was clean . 18 15
" Some parts of room needed cleaning 18 11
Host'areas in room needed cleaning 18
- Room was quite tidy and straightened 19 19.
" Room was generally neat except for one
area 19 4
Room was untidy and needed picking up 19 3
The house-keeping area. was straightened 20 138
The house-keeping area needed some

T straightening 20 . 8 .
The house-keeping area -needed a lot of .

’ . straighténing 20 -
Generally. shelves were neat 23 19
Shelves were moderately neat 23 3
Shelves were disorganized 23 - 4
Materials organized by type 24 23
Materials somewhat organized by type 24 3

' Materials in need of considerable or- R
ghnization 24 =1ﬁ
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ROOM ARRANGEMEN®=AND P

'ln::u,u LL \CUML Qe

ROVISIONING '

.0

5 'RESPONSIVE LEARNING (N=26)
; ITEM ITEM # ON ' # oF
‘ OBSERVATION FORM | OBSERVATIONS
° qu .
. . @\\ ¢ ¢ - ’
‘JGeneral Room Appearance\ ¢
" Mate rials were put back in good order 31 & 65" 20
Materials were put back, some in order - ' '
, some not in order . 31 & 65 3
Materials put back with, 1imited sttention ,
to order . 31 & 65 3
Storage facilities were sﬁraightenedu . 21 16
Storage facilities rneeded'\some straight- . ‘ :
Y | ening 21 | 7
Storage facilities needed considerable |-

, = : straightening i 21 | 3
Storage facilities were adequate . ~{ 22 7
Storage facilities were almost-‘adequate 22 - 12
Storage facilities were inadequate-more

: storage is badly needed 22 7
General Noise Level - S
‘Children were generally quiet using in- .
. side voices 25 4
Children used moderate voices, there
B was some shouting v 25 17
Children used loud voices for a prolonged }
time 25 ~ 5
Adults used normal-low voices , 26 19
Adults used modeérate voices, raising them
. - occasionally 26 4
Adults used loud voices frequently !
- throughout the day : 26 - 3
' ' . /
) i
‘ i
[
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"almost all instances,’

-
[ . . r

’

Child DéVelopment'oiiopeﬁ CIassrgoﬁ~v’ . L o

‘
h ¢

AfvahildvDeveloﬁmenr classrooms were divided into

i $

activify areas with

‘mbst having a great amount -of materials ’

for chiidren to use in each of several .areas. "Materials were
~ N

most often readily%accessible to the children. The'rooms,'in

were set ‘up Qb.that'children could

& -

participate*fn‘mahy cleaning'ana straightening activities.

- v < . . y

.. ' Y - . [

. M
The amount of socio-dramatic, fine*motor, and' science

-
<, " =

‘Mmaterials were geﬂerally‘ampre while materials ‘for language

°g

and math were evenly distributed émong.cgnters with rsparge, -,
B . . 1 . ‘ . AY .

* ¥ Y S R

g - LI n . 3 L .
alfziﬁﬁpdeQuate,'and ample supplies. Most centérs had many
teacher-made™materials. _~ . o

' ' - w‘ ) o . . N . : ‘-

» =Y /' .

A iot of'childrents‘work, displayed with thofight aéd care,

- 4 F}
«

was found ‘on mostiéite‘visitsif.Thejwalr'Qecorations'édults

made were also carefuily done; these were found to have been
" R : 5 v [ " . . o ' ’

changed frequently.

: . . b“
. % ° \_ T L
. . .
' -
e . - h

.
v -

L
v

Child'ngeiopment classrooms generally hgré bright and

cheerful places. More attention was needed in cleaning some.
- . . ' ¢

© .
.

of thg rooms gnd in keépiﬁg them sQraightengd} -But in.ﬁost

centers, tﬁé,rooms‘Were well oréanizad with neat shelves and ~
. . .G A . ) ) ] ,. . . . . - . .
materials organiéed’by type. Again, where storage was adequate
B o . | . : ‘ ‘ | .
or almost adequate, stored supplies were kept in-order; in

+

situations where 'storage was badly needed’) -supplies -tended, to
: o L . S :
be piled one on top of another and appeared less well organ-

-~ -

ized. ‘Especdially in centers using churches, staff seemed to

F . . : a - ¢
" . . . . .
R . 4 . . . L

N - » .

Jd . o -
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.

have had the ‘'space to build or .the opportunity to scoungé
-this help'ed alleviate the limited

lites. -

-

i)

for additional shelving;

storage spéce provided by the faci

13

In this group of centers chil@ren'seldom used loud voices.
El - 3 e . . . . .
ing directions or talking

~

Adults also used low voices when giv

. B N
with the ehildren. | |

.

' . - ~
/For a full Summéry of the observation items dealing with
L . - TN - ) :
roam’arrangement and_prg%isioning for the Child Development
. / - )
I . . : - .
classrooms, see Table 13. .
r; . : .
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ROOM ARRANGEMENT AND PROVISIONING

_ cm:m;r DEVELORMENT . (N=50)-
ITEM ' _ i ITEM # ON - % oF.
o : ’ OBSERVATION FORM OBSERVATIONS
rangement of Furniture and Materials ) .
Open, pheripheral furniture arrangement 7 .0
Subdivided into small activlty areas 7 50
Cubbies are present - ‘ 9 37
No. special places for children to store ) s
: - their things 9 .13
] _
Ma erials used by children are readily .
accessible 8 39
Ma erials used by children are mostly JER
. stored ' -8 1
Materials used by children are partly :
, : accessible and partly stored 8 10
Room.is arranged so children can partici-
patfe in cleaning up 67 > 46
Room is»arranged so th adults do major L
. straightening 67
ount of Materials for Children's Use
Activity areas greatly developed 6 - - 33
‘Activity .areas moderately developed 6 15
Activity areas minimally developed - 6 2
Ample socio~ dramatic materials ) 10 . o 40"
'Moderate amount of socio-dramatic materials 10 9
Socio- dramatic materials sparse - 10 1
"Small motor materLals ample & 11 27
Moderane amount of small motor materials .11 17
Small motor materials sparse : 11 6
- !2' ! i
Language ‘materials ample 12 17
Language materials are moderate - 12 17
Language materr?ls are sparsq\ l2 o 16
Math, pre—math materials ample\ . 13 17
'Math, pre-math materials areldoderate 13 18
Math, pre-math materials are sparse 13 .15
Science materials are ample - ‘ i lﬁ . 27
Science mateyials are moderate 14 15
Science materials are sparse 14 - 8
‘Many teacher-made materials 15 27
Some teacher-made materials ° 15 © 22
Few teacher-made materials 15 1
oom Decorations an i
Little children's work on display 27 6
Some children's work on display 27 \\ 11
A lot of children's work on display 27 \\ 33

l“""

[Kc

wll Toxt Provided by ERIC
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TABLE 3

-

B . 3 (cont!' d)
ROOM ARRANGEMENT AND PROVISIONING

"* _GHILD DEVELOPMENT -(N#50)

ITEM ITEM # ON #oFr .
e OBSERVATION FORM OBSERVATIONS
"Room Decorations and.Displays (c0ntfd) ’ : A

- Work displayed with great care 28- ‘ 40
Work displayed with some care 28 10.

. Work displayed wfth little care 28 0

. . . ’ ™~
Little work displayed - 25 0" g
Great care in:adult displays ' 29 40
Some care in adult displays. 29 9
Little care in adult-displays: 29 1-
No .adult diaplays to rate A 29 - .0
Wall decorations were mostly fresh 30 29
Wall decorations were some fresh some
< o .. worm ' 30 14 Vo
Wall decorations were mostly(forn ' 30 7
Generai Room Appearance -
~- Room was generaliy bright 16 37
Room was moderately bright 16 2.
Room. ‘was inadeQuately lighted 16 1
Room geaerally was cheerful 17 37
Room generally was moderately cheerful 17 13-
Room was not cheerful 17 0

“Room was clean 18 29
Some parts of room needed cleaning 18 17
Most areas ir room needed cleaning 18 4

s Room was quite tidy and straightened 19 36

.Room was generally neat except for one =

: area 19 12

Room was untidy and needed picking up 19 & 2

The house- keeping area was straightened 20 36
The house-keeping area needed some ‘

- , : straightening 20 14
The house—keeping area needed a lot of K .

: - straightening T 20 "0
‘Generally shelves were neat 23 35
Shelves were moderately neat 23 . 12
Shelves were disorganized 23 3
Materials organized by.type ' 24 42
Materials somewhat organized by type 24 6
Materials in need of considerable or-

ganizaticn 24# .2_

b
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" ROOM ARRANGEMENT AND PROVISIONING

CHILD DEVELOPMENT (N=50)

) - ITEM : M ITEM # ON . # OF :
" e ‘ \\\QBSERVATION FORM OBSERVATIOXNS
' - & -4
geral Room Appearance - .
- " : /
Materials were put back.in good order 31 & 65 - 38
'Materials were put back, some in order N o
some not in order ' 31 & 65 11~
Haterials put, back with limited attention . ‘
. to order 31 & 65 1
/ <& .
Storage facilities were straightened . 21 33
Storage facilities needed some straight- B
: . . 10
_ e -ening 21 T
Storage facilities needed considerable
) straightening 21 1
| Storage facilities® were adequate © 22 15
Storage facilities were almost adequate .22 15
Storage facilities were inadequate-more
" - gtorage is badly needed ’ 22 20
neral -Noise Level ’ \
 Children were generally quiet usingE%k- B .
‘ . gside voice 25 25
' Children used moderate voices, there B
o - was some shouting . - 25 21
Children used loud voices for a prolonged , '
- : time 25-. ' 5
‘Adults used normal-low voices 26 39
' Adults used moderate voices, raising them
: : occasdonally 26 10
"Adults used loud voices frequently -
26 2

throughout the day

TR -
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b. Grodping Arpangements

" .Introduction and General Center Characteristics

Theré are many factors which influence tha.gIOuping

afrangements of ,.a program : model philésdphy, staff absence,

competencies of aides, parent volunteers, available space, and

x

- tradition. Staff has been observed to rely increaﬂingly on

smalligrOup, rather than lafgé gTOup,'instructionAtb teach

\

. . , \
specific skills .or foster a special kind of interaction.

-

The;g has been a change over the past year away from grouping

children in largé.groups when the activity could be/better

s ?

/

2 ' ./ A .
carried out on an individual basis, requiring lesz/waiting by .

children for materials etc. (especially in art ac/

&

Teachers have been encquraged‘to divide the chil
groups

and the aide 'the other half. 1In general, where staff have all |

-

heea pfesenE, where space has been available, ndhﬁhefe aidgs,
have“béen‘encouraged to share in the teaching"fésbonsibilities,
tﬂere has been little'time spent id large‘grd ps during the
‘morﬁingﬁ Tﬁe majority of ob;ervation record7 showed that.in

few instances (137%) was little time spent infindividualizéd

ivities).

|

ren in;o'two L !

alf the class |

' o

for circle time, with the teacher taking |

i

.In looking across models, these general trends émerge::

activities.- - T . - | ‘
|
|

o

In most observations, at least part of the morning was

spend in individualized activities. v

-

In almost all programs, there was some time during

which children could make choices, excluding the larke

+
!

1
motor period.

6bU
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different models weré observed_ to group children,

ERIC*

Aruitoxt provided by Eic:

,Regardress of model,

- there were some centers (Y% of the

observatlons) which continued to include whole group

or large group activities, i.e. » including a whole

c
lass in- a single act1v1ty whlch could have been. better

carr '
1ed out in smali groups, even though the Instructional

Coordinators have.requested that this not be done

T
)

I

Circle time was. also often conducted as a whole group

activity which extended for a considerable period of time

(over 20 minutes) even though smaller group size -would have

o

encouraged more child participation and language practice.

For the program_sﬁmmary as well as the ways in which

-

see Table 14.

-
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' '\FABLE 14

\
Sdheduling
A o i

\ ) . 4

Grouping Item # ” i Ch. | Total

Arrangement

on Form|B.A.] Mont. |{Bk.St.|] Res.L.] Dev.] Program

N=if 10 15 3 26 50 104

Little time was

§pent 1n.1nd%vidua1— 39 ﬂ_& 9 2 3 3 14
ized activities - Vo . .

Part of the morning i

was spent in indi-jg Ve ‘
vidual activities = 3z |2 .4 1 7 26 43

Excluding circle I
time & gross motor . © A
activities, most of

the morning was 32 1 . ? 0 16 : 21 ' 47
spent in. individual- : i
ized activities . \

Outside of circle . : =
time & the large \
motor period, some ) o ,
. time was spent .in 33 2 4 1 4 14 25
whole class ac-— - , '
tivities - : ) A '

There was at least. ' ; "
one period in . . : : 4 .
which children were 34 51 15 3 25 46 93
free to make many
choices '

‘grouping procedures would seem to be‘AP area in which classrooms im-

-

. As Table 14 shows, there was grieat variation in the ways in

€

which different classrooms of the same modél;grOuped children. Yet

-

plementing the same model would followisimilar patterns. This as-

pect of model implementation might be cpnsidéred for staff develdp—

‘ N
ment sessions in order to consistently \mplement each model.
. \ .

c
W
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Model Analysis

Behavioral Analysis : . "

In B.A. classrooms, the ingtructional period, galled
"earn ;dme",was sﬁent with chil&ren divided inté small groups,
each with an adult in charge. The childéen'were assigned to
vuhcse groupsband wgre'rotated foeréth, éeading, and handwrit—.
ing. If a staff;member or parent.scholar (in charge of all -

handwriting instruction) were absent, the staff that was
.

present abéorbed more children into their groups. These

working groups remained relatively stable over time.

During the "spend time" which was conducted immediately
after an "earn period", children were allowed toqchoosevfrom
a list,of pre—selected?activities. The degree ‘of choice

a

any child had depended up;n the‘hum%er of tokeﬁ chips he/she )
had e;rﬁed during the work period. During the "spend time',
children had to choose an activity and étay with it; they

could not wander in andAout of actiyities.’ "Spend" activ%fies
were'sométimes individualized, riding bicycles, .table gémes,

or playing at ﬁhe.gand table, were typilcal ‘activities or
some?}mes involved small grouplparticipation sdch as listen-
ing to a story or QOing a set art activity. 1In halfrof the
obéervaqiqns;thqre was some .time during‘which childred could
»éhoose an activity on‘anaindividuai basis;‘sometimes this was
during the "épena" ﬁériod and sometimes upbdn arrivalvin the
morning.. In the other half of the B.A. observafions; therg was

+
-

b3
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no period in which children werg free to 'ake many choices.

t
L

Iﬁ only‘oﬁg observation was most of the morning spent in

individualized ,activities; this was before the full B.A. ,

r

program and Cufriculum‘were being used. the ways in_ which

©

"spend" and "earn" periods were organized did reflect model

©

! theory.

g ~

I

‘Montessori ‘

r
- « ’

In all Montessori classrooms there . was at least one .

period during which the children made many choicesj for the

well implemented model,ﬂthis free choice work period lasted
the whole morning. In all tbut one observation it was found
that most of the morning was, in fact, spent in individualized

activities. In four observations, it was also found that some
. Ny v

time outside of circle time and the grbssvmotor period was

spent in whole class activities. Sometimes these were

conducted because substitute teachers planned large grbup
instructional periods, similar to circle time but lasting

Ioﬂger (40 minutes). Other times this was observed because

. ¢

one ‘center planned a time for all classes to join together for

> movies, music, and gymnastic instruction on a regular basis;

» : .

. | 61
ERIC - _ -58-
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\ } B
N ) _ :
in this center, most of the rest of the morning was spent in
: ’ . \ ’ . : ‘
an unbroken, individualized wof¥ period.

[
\‘

Bank Street

| A\ | .

During the visits to the Bank é%reeg center, children = .
wefé seen in large or small group acgivitieg for most of
the mornlné While séme tihe was set g%ide each day during
 which children could make many choices,\Qhe staff usually
gave the chlldrgn ags}gned ditto work whic@ they-had to
copp1ete bef@re %eginning a free ﬁ}ay peri&%. During this
period, the qhildren.chose from activiﬁies sé{ out on shelves,
but the liﬁited amount of materials in the ce&%er definitely__
.. restricted the degree to wHiéh children wére a§¥e‘to make vw

o <

éhoices, . : 1 - \

Responsive’ Learning N o R

In a little over half of the observation recordé{of Responsiwe

K3

Learning centers, the children were seen in individualiized

activities for most of the morning; thus the amount. of time spenﬁ

in individualized activities had considerable variation Qithinithié“'

v

model. Almost all classrooms had at least pne peribd during which
children made many choices; this is in accordance with mode\ guide-
lines. In only fOur instances were whole groupqact1v1t1es o served
o;her than circle time and the large motor period. Theﬁmajor'ty

of activities provided were those in whicﬁ children engaged in

T
interactive play; several children used similar or identical

-~ bO
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. - 2 ) , 3
materials playing.side by side or/talkiné with eachvother
(e.g. ﬁlaylng with large or small hlocks; honsekeeping, role
playing, playine‘at the sand or water-tables, doing art activities):
The programs generally focused -on encouraginé.childrenhtoginter;
act andr |

explore materials ffeély but did”not'provide'a wide

variety|of structured individualized activities.

o

-

‘Child Development or O§en Classroom

/
!

Slightly under half of the observationS\@f Child Develop—
ment celters 1nd1cated that most of the morning was spent in in—

dividualijized activities. ‘The other half spent only part of the

., \
morning din this manner;  again, there was variation in model imJ

1

N o plementalion. In this latter group of centers, about one third

were fou?d to schedule some time for whole, group (15 or more

“

childrenl activities. While the amount of time spent in in-

—_ dividualized activities did not indicate that the model was be-
‘ o - R
ing consfstently implemented, the fact that most centers set R

o

aside at, Heast one period in which children made many choices

does reflect model philosophy. . -
l ,

i
1
i
1

i

¢c. Parent Participation :

Information about parents. who participated in classroom

¢ - —-—

programs was reported earlier (pp. l7—19) for the program as

a whole . . Below is a summary of ‘this information"

-

analyzed accoraing‘tohmodel: (See Table 15 for model frequencies.)
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. were paid as Parent Schol

o

It should be noted that parents who p

r

arEicipated in B.A.

teer in

classroom activities in these centers.

centers

ars and few parents were found to volun-

Certainly a Parent

{

& .

Scholar program in all models would increase parent participat}on.

TABLE 15 : :
Parent Participation - Model Summaries '
) ) ¢ -
' : . Models °
Observation Item - B.A. Mont. Bk.St. TRes.Learn. Child Dev.
N = 10 15 .3 26 50
During the observation ' K
there were:
" . R , =
No. pdarents present 1 T4 2 19 26
One or two parents {v 4 71 0 °° 4 ) 17
Over two parents" 0 5
Model Analysis 4‘ ‘ ) .
.. Behavioral Analysis , R
. : N K R
Parent Scholars, i.e., paid'ﬂarent volu“teers; have

been ‘an integral part of the Behavioral Analysis program, as they

!

assist every day by conducting the entire handwriting curriculum

-

for all children. The parép;s selected to be Rareni Scholafs

E]

serve on this daily bqsis for a period of eight weeks; changes

:
.

occur three or four times a year to provide as many.parents as
X . . ,
"possible with

the opportunity of <learning more about their child-

as well as providing them with some extria income.

k]
ren's program
- . v . -

v . . N N
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‘Scholars were absent moré times than Table 15&shows because all

P e e e e s
g

When Parent Scholars were absent, there was considerable

.

disruption of the proénam, as no handwriting activities were

{ 3 .
provided and math and reading ‘groups had to be enlarged; Parent

but one B.A. classroom contained more than one group of children
and the records  which indicated that one parent was present meant
: . #

K

that, in the double or triple class situations, two Or more parents

n .

were necessary =-- one per class -- to carry on a full program.
. . b8
A ,
In order to implement this model more completely, parent attend-

ance is needed’every day. éerhaps thought could be given to pro-

- ]

viding alternate scholars in case of absences.
d Bl

Few parents, in addition to the Parent Scholars, dvere

~

observed in B.A. classrooms. . Some parents being paid for their
assistance may discourage other parents. from contributing their

time without reimbursement.

Montessori
—_— 55l

/

Montessor1 philosophy has generally held that 1t is.
undes1rab1e to have any untrained person in the classroom ,The

fact that onlJ one parent was found in any of the observatlonsf; .

of Montessori classrooms mav reflect this conV1qtion. Even if
\
parent partlcipatioh in classroom activities is‘not a tenet of

this model, it is a basic principle in the Prekindergarten Head
Start programn These program guidelines might be better imple-

mented, without conflicting wi*h model theory, if parent train-

3 .
ing sessions were scheduledaso.that parents could be trained’in

& R 3

ways in which they might give mean1ngfu1 assistance in methods

+

consonant with model guldelines. !

68 o
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Bank Stfeet v ’ : . .

-

The observations conducted at the Bank Street center* .

. ’
s 2

found no parents present on two occasidns and more than two
. ! . . , . - ' r
. I . . ) n d
parents present on the third 'o¢casion’y this latter observation
wds comducted the same day as a center parents' meeting had beed .

v E 1
»

{f a Head Ieécher and éhéicontiﬁuing're— - ; .Q

< o

scheduled. ¥ Thee lack o
liance on substitutes probably-diq little to encourdfge more .
parent participation. As the model strongly@streéséé community

-
>

9 .
.7as_well'as parent involvement, full model implementation would . s

o - “

. . . . ) 3t
‘mean. more sustained efforts to encourage parents to become -

~active- contributors to the classroom program.

3 . . L ¢
= - - . >

. . Responsive Learfing , . L . . %
o , z’ o ‘ L \ o
During most of the observation visits (75% of the

»

time), no parenthOlunteeis were f.,und participating in class~

room activities. ~In the remaining instgnces, one or even two
. . )
parents were found helping out. While this model stresses

o o - ~ &

‘extensive parent involvement, especially in the Toy Lendingl s
g : . . . .
Library program, the extensive (8 week) training course required

; -y

to train parénté according to the guidelines‘pnd the limitation

of the number wh}ch,één participate at anyfone ppasg\(4 at. a time), ,
- ’ . v - T .
a-,,severely.res%riCted;;he extent to which many.pareﬁts wereiéple
.Y, to panticipate'in fhisw;ggeqt of the érogram. But, apart froﬁ
3 S . . .
o the demanding reéuiréments for the proper use of the Toy Lending
‘ ‘ ‘ till few parents ;bégéved in the

\ ,
Library program, there were s

f - ..; : s By
v 1 " Al

classroom. i : ' : o )
) " ‘\ "
3 < . . M . . ¢
. - . 7
: \ v . ’
i . Q ‘ ‘ f . 6{) , *
RS Cdes s
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‘Structure

i !
}

- . Child pevelopment . \ )

e

In over half of the observations of Child Develop~ .
. . . iy :
. - N ¥ . i
ment classrooms,. no ‘parent volunteers were present. Neverthe-
. . [ - .

! N

- . . iy
1ess, mor-e parent,volunteers were obsérved, proportlonately,ln
< !

!

Chlld Development classrooms than 1n/those of any other model.

- Cz, /o . » ‘

’
P .
I3 . . . 4
e s - » .
. .~ . ) .

!

dﬁ’Routines

Overview -

3

Rojtlnes are those-asp%cts of dally 11v1ng which must

be accompllsbed in order to get éhrough the day In ‘the pre-

school settm%g, these 1nc1ude dress1ng/undress1ng, arrlval/depart-
j

'ure/outdoorfindoor transition,4t011eting, mealtimes, naptime,

.
. -

and straigﬂtEning'up.

i

9 - .An-the‘total program there were many-differences found

. i * 4 ! .
in the ways centers carried ot routines. . Sometimes they were
- . i . .

B .

o :
~quite formally wi?h children waiting in line and doing
the routipe as a whole group/ectivity@ " In these situations,

routines vere Cousidered as/activities and took up considerable

portions. qf time: perhaps fifteen minutes for toileting two or

=]
.

three time% a days; fifteen/minutes for tooth brushing, fifteen

mlnntes getklng ready to go outside etc. On the other hand, in

some centers rout1nes were conducted more informally, on an in-

:’

‘dividual basis, with alternative activities available for those

< .
N ; . ——

not involved in doing the routide of the moment. The proximity

P \ )

. \ : -



s

6f the bathroom and water is most often the gauge by which

“the probability of childreﬁ doing the routines on their own

can be judged. But there were a number of centers with close

P

access to a bathroom znd water which still had children’'wait

in line to use the toilet when most of the children could have’

used their ‘time more productively while others were using the

bathroém.

Aspects of Routlnes Which Show Evidence of Conslderable
Child Participation

With regard to those gsbects of routinees in which child-
ren csuld perform tasks of service to others,only‘cleaning ‘up
afterfmesls\asd.setting tables were found to be gené?s%ly en-
~gaged in by children in at least half of the.observations. In
all other respects, ‘the vafiation found among centers indicates
that more could bevdone_td foster this'syps o€ responsibility
and community helpfulness, €. 8.y serving other children food,

, helplng dress/undress less skllled children, watering plants,

1Y

passing out snacks, etc. See Table 16 for an ennumeration and

summary of these aspects of the routines by model and for the

program as a whole.




~

= ' Table 16

I » ; ,Chi1d~Partic}pation in Classroom Responsibilities

: Responsibility - Item # B.A. Mont. BK.ST. R.L. Ch.Dev. Total
\ :
. &
ﬁ ' “ N = 10 15 3 26 50 _ 104
Food was ﬁrepared with 3 ' : :
L some children assisting 41 0/10 5/15 -0/3 5/26° 14/50 24/1
. B " Tables were prepared -
' with some children ’ ) . .
assisting: = . . "42 . 3/10 10/15 1/3 12/26 25/50 51/1

. ) \
other with dressing/ . . : ‘ -
undressing o 35 1/10 - 1/15 o0/3  2/26° 4/50 8/1

Children helped each IS

Children barticipat&d, *
in clean up to a great

extent . 43  6/10 9/15 3/3 17/26 32/50 67/1
s : :

Children participated - N

. N .

in clean up to some . . : . o

extent 43 - 0/10  2/15 0/3 8/26 _ 7/50 17/1

Children served them- Ch ¢ e

.selves part of the
food or childrer. _ - S ©
served other children 46 3/10 8/15 1/3 11/26 20/50 ; 43/1
Children did the major
part of the cleaning , " ‘ :
and straightening T 61 3/10 11/15 1/3 9/26 14/50 38/1
Blaﬁkets or cots were ' ’ N
handled-by the children 75,76 5/10 3/15 2/3 6/26 16/50 32%/

*May bé artificia11y low because this aspect of the routine was often
. not observed. '
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' Model Analysis

food tg themselves or others and infrequently did the major

:Behavioral Analysis

£

In B.A. centers children helpe& prepare the food and . .

¢

tables to only a.limited extend. They gene%ally did not serve

part of the cleaning and straightening In half of the observa-.

.v

tions, children handled the cots and/or the blankets + In general,
in B.A: centers, child participation in those aspects of routines

which are helpful to others was quite limited; model guidelines

5 ’ ™ .
does not emphasize this aspect of, programming.

- e

Montessori

In Montessori classrooms, child participation in meal- .
time preparation and clean up, in serving themselves or‘others

food, and in the general cleaning‘and straightening of the room

was extensive. Many of the activities available during the work/

play period were p{eparation for activities of this kind. The

children were observed to be very able to take- care of themselves
and to assist others in all aspects of the routines.' Modelxguide—

f{nes and the stress and .attention given to providing practiecal

life activities as part of .the curriculum support and strerfgthen:

L d

children's abilities in these everyday life experiences.

k]

Bank Street

i\ In the Bank Street classroom, child participation in

helping with duties often assumed by the teacher was inconsistently

.

73
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. . observed except for the way in which the children cleaned up
after meals. _The variatdion in the observations seemed‘té in-

dicété, however, *“hat-children did participate more as: the year

- a

progressed. According to model guidelines, community involve- .

- ment and helpfulness receives considerahle attention.

@
.

Responsive .Learning

“

The children in Responsive Learning classrooms varied

between assuming many responsibilities in carrying out routines

and assuming partiai respoﬁsibility in this area. Ip most class-

rooms, children served themselves.or others part of the food; in
~most, children participafed to a great extent in cleaning up.
. . . Q\z'“% '
In all other areas, ¢hild participatiod@w%s far less. The vari-
. 74 ..

(1]

o

ation found indicates$ that fullér participation by children_Was

consonant with model guidelines.and.,could be common in more centers

if this aspect of programming were stressed.

- .
- . . 2

;Child Development ' ' .

p 'ih Child Devslopme;t classrooms, children were found
‘to participdte in ;able setting and.in thoroughly cleaning up after
meals in at least half of the obsefvation %ecords. Chiidreg also
participated in serving thémselves or others food and, slightly

. ~

less than half the time,fdidjmost of the needed cleaning and
straight'ening(‘.::D The variations among centers seems to indicate
‘that more children could assume these responsibilities with guided

training and preparation. This would be in accordance with model

philosophy. l : I

ERIC .~ .. | | “ I
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Program Summary of Routines

- The other aspects of the routines are discussed in the

.following order: (1) arrival/departure/outdoor-indoor transition,
(2) personal care: toileting, handwashing, tooth brushing,

(3) mealtimes, (4) cleaning up and stréightening after the work/

[

'¥p1ay'period, and (5) rest period.

¢

(1) Arrival/Departure/Qutdoor-Indoor Transition

N Table 17 presents a summary of the observation items
dealing with arrival/departure/outdoor-indoor transition. Gen-

eraily the adults, both staff andAparents, helped children getting
. - -
dressed or undressed or else the children were able to manage

their clothiﬁg themsélves with only a little assistance from

-~

adults. Because of the long wait involved in getting this routine

~

accomplished during the cold weather, some centers provided alter-

native activities during this time. Table games, listening to a

e * *

story, singing or listening to records, occupied children not in
the process of dressing. In other centers, children were asked

v .
to sit patiently and wait for each other. By late spring, child-

ren had become more skilled at putting on hats, scarves, and

mittens and in buttoning.coats. As warmer weather bécame more

frequent, this routine took much less time to accomplish because

the children wore fewer clothes.. o . :

«

K4
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-

When rules or procedures for going out and comlng in

were caref+ Jy explained and consistently followed, children

proceeded w.ch this maneuver with minimal problems. Where staff -~ .

.

were inconsistent in their expectations, the case in some observa-
tions, children were seen disregarding instructions and'doing
as .they pleased until the staff got very firm, frustrated or

angry. Rules. for walking along the street and crossing streets,

going to the playground were strictly enforced.

El{lC | ’ D —}o— co
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Table 17

‘Arrival/Departure/Outdoor-Indoor Transition

3

Item on I

Observation ° . Number of
Form . N = 104 Observations

35, In order ‘to get dressed,undressed, children: .

helped each other : . . 8
did not help each other b1
interfered with each other 0
Not observed or not applicable _55
10k

SN e R
36. In dressing, undressing, childred needed: | .
little = - : < A ) 2k
some ' 26
considerable assistance » o 0
Not observed or not applicable : 5k
) ) 104

37: Center staff:

° assisted all children with d'r:ess:Lng/undressingt 3
gave little assistance with dressing/undressing 19
gave some assistance with dre551ng/undre551ng , 18
gave little assistance Because parents helped 10
Not observed or not applicable 54
104

38.. Rules for behavior were:

) strictly and consistently enforced 38
followed but given little attention ) 28 .
‘not strictly enforced ' . I
Not observed or not applicable 34 R

10k N

39. Tliere were for children not dressing, undr=ssing

no alternative activities : . : 20 R
alternative activities ° . © L3
sometimes alternative activities ' 2
Not observed or not applicable ’ , _39
10k

40. The routine involved giving: '
little instruction as the children carrled out the

routine mostly on their own 36
the instruction that was needed . 3k .
more instruction than was needed 0
little instruction although more would have been:
helpful ' 2
) 32

|

Not observed or hot applicable’

}_J
(@]
=




(2) Personal Care: Toileting, Hand Washing, Tooth Krushing

¢

By ‘the spring, children went through the routines. of

personal care easily and smoothly. In a .few centers, espec{ally

°

when children went to the toilet individually, children were not

4

supervised. The childrqn were always supervised when they went

‘to the bathroom as a group. Tn no center, did children need

2 .0

much assistance with the toileting routine by . mid-year.

Whether or not children ;aited in line befofe toilet-
ing depended partially on where thé‘bathroom was located in re-
lation to the classroom. If staff had to'go:éslong way, éomgtimes

i .
to a different floor, children usually went as a;grgup and waited
quietly in line. gyt occasionally lining up was seen even when’
the ciassroom contained a bathroom. ' Sometimes the é&aff trieé to
occupy the children while waibing with &uiet games and songsf

Other staff stressed beingxrquiet, standing straight and not touch-

ing the person in front or in back.

Some centers did not have their children brush teeth

when there was a half day of school. Centers were without tooth-

paste for several weeks; staff did not have éhildren brpsh their

teeth during this interval.

N See Table 18 for a summary of the nbservation items

a4

on routines of personal care for the total program. ' :




!
TABLE 18

Personal Care: Toileting, Hand Wééhing, Tooth Brushing

Ttem # on ‘ Number of
Observation Form ‘ . Observations

53. The children toileted,:washed

as a group activity : 46
individually as the need arose 13
both individually and as a group 39
. Not obferved ’ _ 6
: ) 10
L : .
54. In order to accomplish the set tasks, the adults
gavé ' the children few instructions 27
some instructions 59
' .many - -directions 10
-Not observed ' 8 -
. . 10
L -
55. Children )
waited in line o T 64 N ”
did not wait in line - 29
*  Not observed ' 11
104
56. While not doing the routine, children
participated in approved alternative activities 43
waited unorganized. : 15
K waited organized ‘ 37
Not observed - 9
10
. o
. 57. Special needs were:
made much of (i,e., the adult was displeased) . 2 :
taken care of efficiently, quietly 52 .
went apparently unnoticed . 8
No special needs were observed . : _41
' - 104
58. Adults did many parts of the routine for
almost every child 0
adults helped some while others were una551sted 8
adults offered little help as children could 7
. help themselves 87
' Not observed 9
) 104
59 . Instruction was not needed 11
provided appropriately 78
not provided when it would have been helpful 6
Not observed é 9
' ' 10

60. Whileﬁtoiléting, the children-were

74
supervised P
1 not supervised
supervised as a group but not supervised

RS individually -l
! « ~indiv 2
‘[]{U: Not observed T A
8 JArur Provide Ic . - 7 3 - . . .
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_ then, going. on to .another activity. Frequently there was 1 imited

(3) Mealtimes:
Mealtime practices among centers, and for different meals within
a center, varied coﬁéiderably. Breakfest was most often eaten inform-

allyfrwi%h—eH%}&r&n—helping themselves to cereal and milk,'setting e

places at the tables, eating, cleaning their places afterward and,

adult conversation at-breakfast, as the adults worked with children

°

who were already involved in cher'activitieé<anﬁ greeted others as
they began their day. Frequently staff did not sit with the children

‘during this meal.
: | o | J
Lunch .was a more formal meal with everyone eating at the same

time. Adults helped to make mealtiﬁes pleasant by talking and eating

with the children. 1In a few centers, there was minimal mealtime con-

versation except for giving directions for children to follow and:

enforcing rules.  (See Table 19).

TABLE 19

Mealtime Coqversations About Food

" * ’

Item on Observation _ ‘ N = 104 Number of
Form ) . Observations

47. Encouragement When Eating

Children were fqrced to eat their food e 0
Children were encouraged to eat 79

Little or no attention was pald to whether
or not children ate o L4
Not Observed g , RN 10
‘ e 104

48. Discussion About Food '

‘There was a. lot of interchange ‘about:-the :food r: ... - .36
‘Therée was some interchange about foad P R SRR SR ¥
JThere was little: 4¢§Cussion about :food : ceorn 032
Not observed- [ s T S ¥ &
: N ‘ © 104

|

Children generally used manners approprlate for chlldren of their
b PN ST ‘ : ‘
age. Staff enc0urageg them to do so. Staff did not generally permit
food rhrowing, rockingntn}chairs}'eatlng with fingers, bubbling mrlk,
! . 80 . - D
-74- T
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. .' L. ; [ . :

or ‘standing while eating and stopped such behavior when it occurred.
oL & !

Staff was generally consistent in the expectations of children at

3 “ . /
mealtimes. (See Table 20). - . /

o “ TABLE 20 /

—_—
! b
-« -~ H
. ’

Manners During Me'als .,

Item # on =~ - ' Number of

Observation Form N = 104 ) . " ‘Observations
I . .

49. Adults insisted on proper manners
’ Adults explained which manners were desirable
and tried to encourage children to use proper
- manners
Manners were not given much consideration
Manners were not consistently encouraged

~
.

50. . The;children used

proper manners and displayed orderly conduct 79
moderately good manners, moderately good conduct 18
inappropriate manners and behavior 4 - -
Not“observed : ) 9 ‘
) 104 ,
51. The adults Wwere
consistent in their approach to the children 85
inconsistent in their approach to the children 10
Not observed ’ 9
: 10
52. There were significant differences in the approaches : o
the various adults took i 5
There were no significant differences between the
adults 86
Not observed .0or not applicable s 13
104

45, General Disciplinary ‘Tone

Pupil silence, order and discipline was the main

tone of the interaction 1

There was pleasant conversation, lively inter-
action, moderatexdiscipline 73
There was limited Interaction altogether 24
] Not observed . )
104

Preparation for Meals ' .
In many centers, children served themselves breakfast,
participating in all phases of preparation and clean up. Less

frequently did children help in lunchtime preparations. Among N

8i ,. '




‘the tasks children undertook were putting out placements, passing

out sCraws, napkins, milk, forks, catsup or mustard packages, and

>

cutting the. ends of the celophane wrappers containing the napkin,
fork and straw. Children also sometimes distributed the cold part

of the meal. In a few centers where children weré going to be out-

° ’

side or in a gym right before lunch, they helpéd prepare the tables

-

and food before going out. (See Table 21). o

~

TABLE 21
Child Participation in Meal Preparation

Item # on N = 104 Number of
Observation Form . Observations

41, Preparation of food » B .
Food was prepared by adults o . 51
Food was prepared with some. children assisting 24
Food was prepared by adults because the childrpn

were out of the room right beforeé lunch 9
Not observed ‘ ; " 0
104

42. Preparation of Tables .
Tables were prepared by adults ~ 42
Tables were prepared with some children assisting 51

Tables. were prepared by adults because children
were out of the rdom right before lunch 7
Not observed : : 4

&

Servicg of Food

Ihere is a‘disagreement in the program over whether or not
it is advisable for children.to sefve other children food and
"whether the food should be served family style. Some personnel
feel that the family atmosphefe is pleasanﬁ and should be fostered.
In.this'case the cold part of- the meal is put togetﬁer in the cenger
of the table; children pass the food around (e.g., rolls, cookies,
butter) or help themselves (e.g., cole slaw, potato salad, jeilo,

'

canned fruit).

8
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o

. Other personnei feel that each child should disassemble his/her

d;n cold pack‘énd'that no other per;oﬁ should han@fe‘éhé fogd, nép_.
"king séraw,}fcrk, etc. for sanitary reasons. . Theydclaim thét un -
sanitary céhdftidns prevail at éomercpntgrs a%d these go;Zibie

S Yy . : .. . .
health.hagards are oprfime’importépée; In fact, Health Départ—‘

LR , , o
, A .

ment citations continue to ennumerate® many areas in which improve-
R ! . N . ) . . X
,ment is needed. - . . B ey - Lo
; . ' .
- : i | - ‘ . .
. Thesé two viéwpoints, along with the Noontime Aide's opinions
i % . i . ; ,
, about- the best and, sometimes, thf easiést way to set out othe lunches,
\ 4 . o
actounts fof variatlons in the mealtlme preparatlons and the general

food handling procédures; (Sée Table 22). ‘ . .
N ‘ ’
’ & | i . . .
. . - TABLE 22 . ;
o\ . . : |
* R - ChildreB Serving Themselves Food
o ’ ) /
Item # on * ™~ v ) 7 Number of
Observations ' : N,= 104 . Observations

'

46.‘ Children served themselves part,of the

. food ) o 35
i The food each child ate was placed in
front of him/her - A 54
Children served other ¢hildren . o . ‘8
Not observed o 7 "

~

Clean Up After Meals
Children partiéipatgd in cleaning up after eating in almost

all centers. The type of:" clean up actfvities, however, wvaried

i

gxeatly from center to center. In some centers, children washed

g . -

the placemats with soap and water, threw away all of their pape~

and food waste "and sponged off their places at the tables. 1In

other centers, chlldren threw away their plates but did little else.
» (See Tab_.e 23). 2 . .
o - 8(‘ : p
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, . \ TABLE 23
N . N - s \ -~ - .
/ : Child Participatid? in Cleaning Up After Eating , .
. ) . o~ ‘ . \-,“ ‘ .
Item.# on - f ) . . Number of
Observation Form . ﬁ,ﬁ 104 . ) Observations.
: L . -
43. Children particidated'i& cleaning up after eating
. . 1 '\
, - e \ . .
to a great extent \ 67 ;
to some extent \ . 17 .
to a limited extent \ . 9 .
* not observed \ . 11
2 10
. \
[ ‘.\,‘ )
In most of the cente}s, children were observed to leave the
- - o
: table as soon as they had finished breakfast. Most were involved °*
- A ' - 7 . o
ifl clean-up activities and then weéent on to a free choice activity
~ period. For lunch, in most centers, child;en'did not-wait for

everyone to finish befcre going on'to another activity or before

going to the bathrbom and then to take a nap. (See Table 24)

. Lo

TABLE 24 S
Structure At The End of Mealtime

7

Item # on ' ' - Number of
Observation Form - . ¥ = 104 - DObservations
44, As soon as-childfen were finished eating
they went to another activity 1 . 62
They waited for everyone at their table
23

also finish . 1
Not observed t

°
i
lm

£+ 3
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Most of the time, the snack routine was not observed be~

cause either the children ate their snack for dessert at lurch,

took the snack home with them when they left the center for the

day, or-,becaiuse the snack was- eaten after the evaluator had

‘"discussed the observation form with the staff, (Other mealtimes

s

were recorded instead.)

*(4) Rest Period

1

The extent to whichlchiidren seemed ﬁo rest or nap
varied greatlyifrom center to center. If.the staff was céﬁsisg—
ent in énforéing a quiekirest period, ﬁhe children slept or at
least: rested without dist;cbing others. If staff was inconsist-

ént 4and permitted movement'or‘talking some of the time or using
cots as trampolines or excerise tables, rest period was restful

¢

for neither the staff nor many of the children.

Some: centers separated thg children into nappers and

L

non-nappers. One Montessori center had the older children involved

in a group activity during part of :the rest périod while the younger

children slept in a separate room. Another center permitted child-

ren who had difficulty resging to 1ookhat books. (See Table 25.)

- Table 25
Activiwy During Rest Period

Ttem # on - _ Number of.
Observation Form ‘N = 104 o ® Obhservations

72. All children had to nap and/or be silent _ 58
Some napped while others were allowed to do

an activity which didn't disturb those resting 4
Some rested whidle others disturbed those resting - b
"Not observed ' L N 36
104 .
. e
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During the nap period, all of the rooms were darkened. Adults /

‘were generally quiet, although in some instances staff called across
]

‘ithe room in loud voices to stop undesirable behavior.

-

Often observation comments were not written during the nap period

because centers dismiss the children at noon one day a week because

)

discussions with staff about the observation form precluded an ‘accurate

recording.

(5) Straightening After the Work/Play Period

' ) . + .
The type of program each center had as well as the ~

staff's attitudes about children's capabilities to participate
constructively f&*clean up activities determined, to a great ex-

tent, the amount of responsibility children were given in straighten-

ing and ordering the cepéer environment. When the center was one
in which teachers ‘got out materialfs for the children from closets
and put them away for safe keepingy, there was little the children

dfd as far as cleaning and sstraightening.

. > ~

Centers varted with regard to which cleaning‘activigies
) v

they felt wére appropriate for child participation. 1In some centers,
children did most of the work: ‘dusting and washing shelves, return-

ing materiels, sweep}ng,~eLgL In these centers materials were well

organi ad; thete was definitely a place for each-piece of .equipment;
gﬁlldren knew where each thing belonged and returned materials to

" ’ %
their proper places after use. When the‘room was not %0 ordered,

it was impossible for children to pa;%icipate in effectively order-

v 2

o

&__g the environment. " v (See Table 2¢€¢). ' ’ -

. 83 1 S {\’,
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- TABLE 26 ,
Sfraigb;ening and Cleaning After the Work/Play Period

¢
-

Item # on Number of

Observation Form N=104 , Obsexvations
61. Extent of Child Participation ' ,

Adults did the cleanlng,‘stréightenihg for the

most part 6

The children participated in cleaning with adults 38

The chlldren did most of -he cleaning and straight-

ening ‘ : 38

Not observed or not applicable Hecause the morning's .

activities required little cleaning, straightening = 22

[ 1
3

"62. Amount of Directions Given
In order to accomplish the .set tasks, adults gave

the children many directions 15
- . few directions’ - 3 16
.some directions - ' - 50

Not .observed or not applicable because the morning's
activities required little cleaning, straightening _23

. . : . 4 : ) -10
6 6 “Result of Clean-up Activities
Clean-up ended with the environment.
put ‘back in order with things returned to set places 87 .
somewhat ordered, an attempt having been made 4
‘Not obsérved or not appllcable 13

64. Clean-up of Materials Immediately Aftfer Use -
*After use, children put the materials back

- , quite well - 47 -
to a'limited extent ) ' L 7
sometimes - ’ ' 15
< Not observed or not applicable because children -
did not take the materials out _35
: 10
63. Clean-up As Transition Between Activities
A signal -was given, a relaxed transition observed .69
. Childreh had ‘to stop immediately and clean up 5
.. Not observed or clean up was not necessary _QQ‘
" 65..0rder at Beginning of Day ' .
. At the beginning of the day, the room was
-~ well ordered, on the whole 84
Moderately well ordered - : o ' 10
in ueed of considerable orderlng o 1
.Not observed - .6
‘ : 5. 104

-~
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67. Organization of*Materials

Room and materials were ordered so that children

could participate at least partially in clzan—upA 90
Not participate very well in cleaning up. 14
' 104
68. Need for.Cleaning Up : .
A§ a result of the morning's activities, clean-up ;
was needed o n 87
@ Not needed _ ‘ 6
Not observed . “ o 11
e 104
..Conclusions and Recummendations - Observation Data ‘
. - . —d—

" to assess the extent of model implementation will be able to give the

"unfavorable. When there was any possibility .that a’situation was

-made, the situation was generally rated as '"good". For example, a

There remains a wide variety in program quality regardless of

model. Closer supervision on a regular basis, relevant:model train-

ing, and on-site staff _development assistance may do much to bringa-
. .

- ]

bout changes in some of .the areas needing attention:. Classroom or-
.

ganization and scheduling, prfgentation and acceséibility of materials,
child participation in routines, and assisting the instructional process-

through appropriate adult'interveﬁtion..

.Further development and*use of the new observation forms designed

staff an'd the Instructional Coordinators more useful feedback on ways
to improve the instructional program. Drafts of these model implement-

ation forms .are available from the O0ffice of Research and Evaluation.

. - -
. . o

- .
© s

It is further recommernded that the Observation Form no longer be
used in its present form. Some of the itéﬁs are worded so generally
with such obvious '"good" and '"bad" connotations that it became dif-

v

ficult to record any situation as unfavorable unless it was extremely

-

partially good,‘eVen though considerable improvement could have been




room had to have almost every aréa covered with dust and dirt to

be recorded as needing considerable cleaning. If half of the areas
in the room were clean, the room was rated as being mo&erately qleanQ
When there were a!few areaé that needed gttention, but the room was -

genérally clean, the room was rated as being c}ean.

.
t

>

.The new forms' focus on ghekinstructional process and the

L

activities in which children are engaged should be more helpful in
improving the program than.was the old forms' stress on how the
routines were carried out, giving minimal attention to the in-

structional process.

&

Aruitoxt provided by Eic:
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PR III. Denver De#elopmental Screening Test Results (D.D.S.T.)

L]

The Denver Developmental Gcreening Test (D.D.S.T.)

was chosen to be administgted to all Prekindergarten
¢ Head Start children in Philadelphia to help staff is-o-
1até: developmental areas in need of attentior on a

program-wide basis as well as to help staff provide
¥

A. Introduction ' . ' . o
|
opportunities for further skill development according

to individual needs. Adoption of the D.D.S.T. for use
in the program is consonant with the staff's conviction

- that many developmental delays are caused by lack of

+

exposure to certain skills or lack of experiences in
certain areas rather than because of a physiological
deficit or lack of innate ability. The Spring 1975

assessment using the D.D.S.T. gives support to this

t
viewpoint.

3

S

The D.D.S.T. is a measure composed of 28 items to ’

. (S o “
rovide assessment-g¥f a child's development in four
8 ‘ P Sment 2y ‘ A B ]
. &
. areas: personal-social, fine motor adaptive, language,

and gross motor. The D.D.S.T., designed to be used
with children under six years of age, identifies as
developmentally delayed any child who cannot pass twpo

or more items in-a category that 90% of children the .

same age in the norm group passed. The ,test also enables

‘ .
- "




stgff to igentify areas of weak skill but not delayed
developﬁent so‘thaﬂ‘the.sféff cén work.with children
on these areas as, a part of the educationél program.
Sucﬁ identificatioh &as'made possible.by the initial

administrgtion'in January. The second administration

9

in May showed the rgsulis of staff\attention; child?en
with delays or questiénable delays, i.eL, children con-

sidered to be developmentélly "at risk," were reduced

\

by forty percent (40%).

Since the results ¢f: the January screenings have

<

been fully reported, this section wi;l,foqgs on the o
May administration and will compare the results of both
administrations. (See 0.R.E. Report 7557 for the Jan-

uary results.)

Prepération

P

N

Little additional preparation of staff was necessary

in May because staff had been trained prior to the Jan-
) 4
uary administration. This time the staff was asked t9
s 3, . 0
use the‘testgsheets previously marked and to administer

only those iteus whichithe child previously could not
pass or which formerly were not applicable to'that age

n

child. Childreﬁ new to the program since January were

[y

given a complete screening. Staff was encouraged to -

v
-

ask parents to participate in the assessment process

and to post-a schedule so that pafenks would know when

v

to remain at the center for their child's screening.

-
«

91
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Procedure

Between May 16 and 30, staff administered the
D.D.S.T. individually to the children. The testsA
were administéréd in .the hallways qﬁ the centers
or in an area of the room where children would not

s

be distracted. Some: parents were present.

The staff used a different colored pen so that

the ﬁay results could be dompared with the Januaryv

results. Any progress made was immediately .evident.

The record sheets were collected the first weeg
in June and sent to the ﬁvaluator. The results were
tabulated and the test sheets fetained. The sheets
of those chiidren who wilL/bé returning Eo the program
in September will be g¥ven back to center staff in the

Fall- ‘ - . A ,_”h 3

Limitatgons ) : .

(1) Incomplete Teét"Administration -

In the May screening almost all sheets
submitted had been thoroughly administered.
This w&s a marked improvement over the January

administration and is no longer a limitation

of the findings.

.
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(2)

Omission of Some Children in Program

Prolonged absences of some children
account for their not being included.
In ail, 740 children /[ (88% of the total en-
rolled) were screeneé, an increase of 8%
since the January screening. ‘In ﬁhe May
screeniﬁg, no center submitted results.
for less Ehan half the children enrolled.
In January .there were three such centers.
A review of ‘those children whose screenings
were incomple;éAin January but complete }n
May showed that 12 ch! ern in this category
were found to experience ;Eﬁe developmental
difficulty according to their D.D.S.T. results.

Most (7) were at the one center which did not

submit the January test .sheets.

2

Children were coﬁsidered as showing in-

, dicatidn'dfua delay in an area if (1) he/she’

F

failed at least two items to the left of the
age line or (2) if he/she failed one item to.
the lgft of the age 1line aﬁd,passed no items
which the age lineucroésed. (See Appendix F
for an‘example of the scoring sheet.) Any
child was'considered a; having a possible delay

if (1) no item the agé line crossed was passed

Ad
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or if (2) he/éhe failed,one item to thelleft of the age line:

and passed no morevtﬁan one item the agé line érossed. Because
the"pumber of childfen who fell into either category in the May

screening was so small; children ih both categories have been

grouped together in this report anL have been termed "develop-

'
i
|

mentally at risk".

E. Results
A compilation of the results from all of the centers

shows\that’663 (89.67% of allithe children tested)show/no man-

/
ifestations of delay. (See Table 27). ‘ ’ o
. Table 27

D.D.S.T. Results by Center-May, 1975

Center No. Enrolled No. Admin. , No. at Risk

Bethel 50 - 33 ? 8 i
Darrah 34 , 24 ; 3
‘Drew _ 32 28 / 2
Duckrey 45 43 / 3
Fulton Co ey 49 1 R 2
Gt. Mt. 0. / 48 © 739 ’ 9
Hartranft 51 L 44 3
Holsey 47 - " 46 3
Kelly 45 A 3
Ludlow - 29 - 25 6
McMichael : 43 42 8
M. Prec. Blood 51 ‘ ’ 43 3
Mt. Zion 41 36 3
Mercy o 33 31/ 2
Peace : 38 41 2
St. Fran. . 48 41 1
St. J. M. | *30 24 1
st. J: U/ . 32 . 31 3
Stanton v\ 30 ;25 6
Stevens Voooo31 ’ 29 5
1

Trinity \ 30 29

TOTAL 837 740 77
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The seventy-seven children found to be "at risk" in

May are 63% of the amount (122) found in the January administra-

’

tion. Table 27 also shows the distribution of children "at

“risk" on a center by center basis. The number of children

’

"at risk" varies among the centers from no children to nine

children per center for the May administration. .
, ‘1
Table 28 compares the number of "at risk" children

Y

for both the Janauary and the May screenings on a c%nter by center

Y

basis. While the centers with the most "ét risk" children

in January showed a decrease in the number found in May,

thoge centers with few "at risk" childcen in January

showed little change.

§
+
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TABLE 28

i ]

Comparisoﬁ in Number of "At Risk" Children in January a7ﬂ May Screening

) ) >

| v January (N=122) ManN=77)/ Change
Bethel 4 8 / ] . +4
Darrah s 6 3 o =3

Drew . A6 2 s —& "

Duckrey o T 5 3 -2
Fulton 4 2 =2

Greater Mt. O. ﬂone submitted é --
Hartranft i 7 3. 3 0

Holsey b 12 ’ 3 -9 n
Kelly \\ _‘ .9 o 3 -6
Ludlow 6 - I 6 0
{_J McMichael - 7. 8 c+1

Ni Most Precious Blood h ' 11 3 ,—8V
,%é Mt. Zion J S 12 3 -9
' -Our Lady of Mercy ) 5 2 -3
Peace ' 2 ’ 2 0
i%zzﬁléﬁﬁﬁi . 5 /2 1 . =
ABt. John Methodist 0 1 N 1
'St. John United 4 | 3 -1
Stanton 9[ 6 -3
Stevens » 6 5 -1
Trinity ‘ : 7 1 -6
I | - 122 77 45

/‘ ' o X Lot /.- 7
' "Table 29 indicates the areas in which the 77 .(10.4% of the total

tested'"at risk" children show developmental lags. In the May screen-

T3

ing, delays were most often found in theﬁlanguage (39) 'and small

n v

. ' 4 . -
i motor areas (36). About one fourth of the ¢hildren found to. be

experiencing a developmental lag have delays in more than one area.

e / }I . , .

I ‘ ' > '




. JTABLE 29

Distribution of Delays by Developmental Area

<

. Areas - . #"At Risk" (N=77) Percent
Personal S - ' L "19%
Fine Motor Adaptive ’ 36 ' | - 46
Langgage i ' | 39 ‘ 51%.
Gross Motor S 16 : 21% v
Multiple Delays - IR | 27% -

*

. Since the January screening,. there have been some changes in
enrollment. The screening results indicate that 16 of the children

added to the program since January are in the "at risk" category.

Table, 30 shows the centers in which the children new to the
program and determinéd to be "at risk" are found. Children from
Greater Mt. Olive .are omitted from this table, as they submitted

no results in. January.

. ) ' TABLE 30

Location of "At Risk”" Children Enrolled in the Program Since January

CENTERS No. Of Children '«

McMichael
Bethel
Fulton -~
Hartranft
‘ﬁolsey
Kélly;
Peace
Stanton

Stevens

N T a T = . =

[l

Total

L

When it is considered that 16 out of 77 ”at'risk",children (21%)
are new, there are even fewer children remaining in this catekory

ince January. "9y

291~
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Developmental delays are often symptomatic of other problems. .

[

A review of those children found to be "at risk" in January, re=
vealed that 31 (257) of those delayed in January were said to be
absent from sch 0l during the entire 2 week’screening period or
- had been dropped from thé center because of poor attendance or .
moving. Thus some of those children most in need o% exposure to

experiences aimed at- helping optimum development, were unable to

continue to participate in the program.

TABLE 31

January "At Risk" Children Abse®t or No Longer in. Program During
May Screening by Center

. F= oo .
CENTER ’ NUMBER . .
Darrah | N §
Duckrey 1
Fulton 1
Holsey 3
Ludlow ’ 1
McMichael ‘ 3
Most Precious Blood 4 I .
Mt. Zion 2
St. Francis 2 .
Stanton f
Stevens , { 4
' Total 31

mer

The Denver Developmental Screening Test has been a vositive reinfol
to teachers who planned a variety of activities designed to foster
skill development in the four major areas. Teachers found that once

a child has mastered a certain developmental skill, unless there was

an unusual emotional strain or a prolonged illnes$, the child did

not regress, Table 32 shows that only 11 children were found to
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be "at risk" in May that were found to be developing normally in

January. On.the other hand, 57 out of 122.(47%) went from "at risk"

“ status to normal from January to May.

A
< a “
13 .

Thirty-two children”who were "at risk" in the January screening

~}e@ained in this group in May.




Change in Stat® of Children "At Risk From January to-May,

1975 By Center

~

total

screened in

May

Center No. With "At Risk"| No. with "At Risk"| No. Improved| Found to be| No Dropped or absent
Status in Jan. .Status Contining | to Normal "At Risk" during 2 week screen-
P Status in May but | ing period
Normal in
- . . January
Bethel 4 1
Darrah 6 2 1 0 3
‘Drew 5 2 3 o 0
Duckrey 5 1, ] 3 2 1
Fulton i 4 1 2 0° 1
Gt. Mt. Olive i ~ No|-tests submitted Hnufbcmﬁw .
Hartranft 3 . 1 2 . 0 0
Holsey 12 1 "8 2 3
Kelly . 9 ] 6 1 0
Ludlow ) 6 3 1 1 1 -
McMichael 7 4 1< 2 3
Most Pre. Blopd 11 3 4 0 4
Mt. Zion 12 3 ) 6 0 2
Our Lady of Mercy ) 5 2 3 0 0
Peace 2 0 - 2 1 0
St. Francis 5 ° ] 1 2 0 2
St. John Methodist 0 0 0 1 0
St. Johns United 4 1 3 1 0 y
Stanton 9 4 3 0 7 -’
Stevens 6 i 1 1 0 4
Trinity . 7 1 6 0 0
Totals ’ $122 32 57 »11(1.5% of

31(25% of
those delayed
in Jan.

O

PAruntext provided oy enic [

E

100

=94 -



-
v

- Finally, a"review of the '"at risk™ children by educa- "
" tHonal model shows that Behavioral Analysis has prqportionally

4
[ 3

« more "at risk" children thah’any other model. (Sce Table 33)

, . o .
Drawing further conclusions as to the relationship between the .

areas most frequently delayed and the type of. program the child-

". ren attend is unwarranted at this time because of the limited
extent to which some of the models have beenvimplemented." If

-

the Denver screenings continue to reflect consistent differ-

<
@

ences, more investigation into program strengths and weakness-
. : =

ess is needed. Next year's screenings, scheduled for October

and April, will°be better able to dete-t model differences be-

.

cause the first administration is to take place. at the begin-

- (2l

ning of the pfqgrae year.

Table 33 »

Develdpmental Areas "At Risk" By Model

, i #oo # A
Model Screened At Risk At Risk P-§ FM L GM Mult.

.

B.A, 105 20 Co17 5 10 12 ° 6 10

Mont. 74 5 .7 2 3 2 1 2

Bk. St. 25 5 24 0 5 0 1 0

\Res. L. 209 , 24 11 6 6 14 4 = 4

child D. 306 22 7 2 11 11 4 5

Totals 119 7% . 6E T 15 35 39 16 21
o,
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Follow Up R . ¢ .
Having the record of each child's record re-"
[ -

main in the possession of each child's teacher, is .

o

the most important aspect of the screening process.

For each individual child (whether that child is

-,

found to be in the normal range and iiAperhaps having -

5
-

difficulty with only a few items on the entire list

or is delayed in several areas), the teacher has been

‘able to have a record which coul? be used as an aid in

developing a program ‘designed to meet the needs of the

individual child.

A 40% drop in the ‘number of children considered

> . - ] .
"at risk" is evidence that the Denver results were

useful in indicating those areas which .could be develop-

ed by appropriate follow-up progrémming.

Plans are now underway to provide further programQ

¢ *on

matic assistance to those children found to,kbe
[

risk ", The Health Coordinator, the Mental Health Special-

lla‘t

ist, and the Evaluator are working together to insure that

these children will be provided with apropriate follow-up

%
activities. The involvement of each child's parents will

-be incorporated in to thié‘procedure.

102
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G. Conclusions and Recommendations. on-the D.D.S.T.

a0 | “ o

o

The Denver Developmeng%TMchgening Testvhaé provided stdff'
with useful information to help individual children who are‘gener—

ally developing accor/ding to_a normal rate as well as.identffying'

those children who need more intensive help. The decreasé by 40%
. c . - : 9.

in the number of children. deter.sined to be "at risk" from January

'_to'May gives support to the belief that éarly intervention can be

beneficial in promoting normal develﬁpment.

. .
T 1
:Q' <

It is recommended that next year's screenings take place

+

early in October to identify areas of need at the beginning of
the program year. This will enable chi;dren to have the best

possible program. An April screening is plan@sd to provide data

on the effects of program pafticipation. Records of children
who ‘have been identified as being develdbmentally "at risk" will

be maintained so that their progress can_be wagtched over a longer

° c

period of time. .Lists of such children havé been forwarded

to the Instructional Coordinators, Mental Health Specialist,

_ Health Coordinator, and che Program Administrator so that

special attention can be given to these children..

It is also recommended that thought be given to using

a more thorough screening instrument to bette dentify areas
. ]

which can benefit from a program of early interven-.ion. N
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IV. Summary of Report on Initial Environmental Quality and
Safety Data '

a

Background ’ \

The Health Aavocacy Training Program (H.A.T.), a pro-
‘jZEC of ghé Medical Co%lege of Pénnsylvania, fundedlby
a grant frém thé Office of Child Development, under the
administration of Dr. Susan Aronson, has been involve@
in,training paréprofessionals and other interested per-
sons to become advoggtes of better health prattices and

procedures. Participation of designated Prekindergarten

Head Start staff in-this program began in July, 1973 and

&

- has continued:for the past two years.

Included in ‘the pro}ect design were séverdl surveys
and instruments to measure the impact of the H.A.T.-pro—
gram upon the health policies and.practices of par:;ci—
pating programs. Among these instruments w;s'avHéalth
%tandards Compliance Checkliét (H.s.C.C.). This in-
strument was developéd and used” by H.A.T. persannel 1in
conjunction with Prekindergarten Hgad Start center staff,

and the information it provided was released for program

use.

104




Discussivun

* R 3

AN

c

A number of discrepancies exist between the data

Ea—

supplled from the H.A.T. printout and . condltlons observed

1n the course of routine center visits and cbserv%tlons

-

from the Office of Research“and Evaluation. Since 0.R.E.

~
N

has not eonducted a complete nor systematic inspectign

using the H.S.C.C., verification“of.all'br most of the

data gathered by the H.A.T. progrém was ﬁot undertaken. -

However,, examples of d1screpanc1es known to ex1st are

reported below. (See) the full O0.RYE. Report #7533, Re-
2

port 6i Initial Environmental Quality and Safety Data,

December, 1974).

’

L=
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. , e e
’ v Centers Not in Compliance
Item T ’ - ‘ Should Have Been Should Not Have °
, . ' Included Been Included, .

181 There 1is adequate drainage
" 83 there are no stagnant

B, pools. . Fulfoh ) o e
. . o 1
194 Temperaturi/fg all rooms St. John United W
o + was betweel{ 65' and 78'. McMichael, Fulton ‘ ..
’ . St. Frances ' :
‘268 Safety and sanitation in- Darrah
spection by Health Dept.’ ' : ‘ St. Frances
within past year ' ' : )
) 198 Floor space allows £orr ‘Trinity - Mt. Zion, Peace,.
active play. 4 . St. John Meth.
199 Floor space provides ) Trinity, Peé:e,
place for quiet rest. ’ ) St. John Meth.
. ) ;
* 200 Arrangement of space o Trinity, .
allows for individual St. John Meth.
activities.
235 Menus exict - , ' St. Frances,
' . Duckrey, Darrah ’

512 Ratio of flush toilets ' ' Stevensv

to children at least 1/10 - ’
179 Premises rodent & vermin St. Frances

free ' ’ ’
188 There is a right *hand rail McMichael .

on steps. ’ 2

B

Because of these known discrepancies, it was suggested thé£v 
the Prekindergarten .Head Start Health component use the H.S.C.C.
data only as a general guidée; the Head Start Administrator further
recommended that a Health Committee composed of sevérai members
of the Support Team and se;ected center representatives formulaté
a self-assessment checklist to cover in detail. areas important
for  environmental quality'and safety. This checklist has been
completed and approved by the full Prekindergérten Head Start

administrative staff and Support Team. Although the list was not -~

100b
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used during the past year, impfgmentation is'planned‘for 1975-1976. 1

The staff a: each enter is to use thé checklist on a montﬁly:bas;§

"= . -

-

to ensure.optimal environmental quality on .a continuing ba51s. This

& . i

-

is an imvortant outcome which should improve prbgram performance

.

in ‘this area.

o,

~

~

4

It ‘should also, be noted that one center, Ebenngr Baptist,

1

2

cited in the H.S.C.C. forigfn—compliance ten times is.no 1longer
. . "’ . . *
a center site. In addition Trinity, Mt. Zion, and .Stevens, each
.also found to have serious health and safety problems will not be

» L1

used as’ center facilities during‘theAcoming year.

-~

»
-

V. Drop Ouf Rate of Prekindergarten Head Start Children

-

~ , ,

-

Inclusion of Prekindergarten Head Start children in the

Directory System of the School District of Philadelphia made

:

-

p0551b1e to provide 1nfgrmation about children discontlnulng

PP

participation in the program. Between mi&—October and.mld—Februa}y,.

their

‘ Vs
1975,’there were 83 such children or 10.22vof the total enrollment.

L) .
g .
% ?

.

the prograﬁ along with the number found in each category.

Table 34 lists the reasons .given for withdrawing a child from

‘ TABLE 34

o - B .

Reasons. for Withdrawal from Program
Reasons 4 °
"Parents moved from service area o
Family unable to keep child in program for

family- - reasons

Care for child no longer nerded
Withdrawn by parents-reason unknown
Child deqeaqﬁd

Number

37(44.67%)

28(33.8%)

9(10.8%)
7(8.4%)

2(2.4%)

83(100%)

107
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children e~ ~olled. _Notwonly is turngover difficplt for both staff

Most children (42.6%) were unable to continue in f@e program

because their families moved from the service area._ The next most %
. N

comrron ,rgason llsted was that the parents ecculd no 1dnger keep

the cﬁild in the ‘program because of famiiy reasons. v . i

-

Projecting theﬂ%ime rate of withdrawal during the second half
f. ..

’l’

of
o

|
|
| ! :
.0of the year, the yearly turnover rate would be about 207% of the
, L

‘ \

and other children, because eyery time there is a change those who

-
-5

remain must readjust to the-new additions, but if continuity of

program brings .about the most’ favorable results, these findings
seem to argue that it would be well to study ways to increase the

length ®f timé spent in program. The program's recruitment policy

~

{

of »giving priority to four year old children may mean that programm

effectiveness is diminished because 207% of the children do not stay

- -

in the program for even a fullwyear although two year participation

. . & . ;
this policy. . .

is possible by program guidelines. It may be well to reconsider

f ./
VL. Progress of thg_Lbngitddinal Study of Prekindergarten
: . Head Start Children ) ’

DU )

Pupil Directory System : ' v

.
@

For the second year, all children in the Prekindergarten Head

Start brogram were entered into the School District's Pupil
. M : ]

-

Directory System. An Early Childhood Longitudinal file 1s in the

process of being estabTished. .It will permit investigation of

v &

the effect of Prekindergarten H2ad Start oyer a long perfod”of
’ 2 A

time:-particularly in relation to continuity of program type as

»

108
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1

the children enter Follow Through programs.

o
F

For the purpose of determining the effect of program participa-
tion, a list of those children who were eligible but could not
" participate due to enrollment limitations was also complied and

, ~ will be incorporated into the file.

-

VII,Summary{gConclus}ons and Recommendations
5 0

[

The research and evaluation activities during 1974-1975 have

centered around the program's goals for %@ildren. They have included
lxv » ) \ o : :
'plassroom observations, the development of\ﬁotms to assess the

e g . 1 :

O N .
extent of model implementation, summarizing and analyzing the re-

sults of the Denver Developmental Screening Test in January and
May, and the dinclusion of Prekindergarten Head Start children in

the Early Childhood Longitudinal File. Additional assistance has

~ been given to the program by preparimg information for the 1975~

1976 Proposal, by helping develop Supportive Services Reporting
Forms, by helpin% tabulate medical information on children, by
helping to formulate the 1975-1976 Training Plan, by summarizing ' )

%

and analyzing information about the envirpnméntdl quality and

safety of éenter faci}ities; énd.by aﬁtendance at a large number
of Prekindergarten ﬁead Start stéff meetings. Summaries of ﬁhe
results of‘thege activities have appeared in the body of this re-
port aloﬁg with 5uggestioné'fbr program improvément as the results -

have been discussed.

. .
The following recommendations are made in areas of major concern.

, By
a




Each area can profit from,pblicy and program changes if systematic
planning is followed by concrete steps for action.

o

1. Staff Development

Because the thrust of the Prekindergarten Head Start

program has stemmed from the implementaﬁion of a planned variation
|

approach to education, and because model training in these various'

approaches seems to have been minimal or insufficient, it is

suggested that staff training be undertaken as a major program

priority according to a systematic blan. The planning might in-

. Y
clude teachers, aides, and parents as classroom volunteers as well as

“the Supportive Services staff.

Staff has one afternoon per week for planning and staff
development; the time allocated might be spent to advantage if
‘specific activities were planned for each session. The beneficial

use of the teachers' centers where teachers made and got new ideas

was apparent in many classrooms. ‘The workshops.offered

might prove very helpfql as they are designed to impleﬁent'model
philosophfl -In addition, te;che;slmight be more strongly encouraged
to take advéntage >f the two professional days ﬁhich'- . have

been allocated to provide them the opportunity of visiting other

- s . k'
preschoaol programs, attending conferences or participatimg work-
-~

shops.

Provisioning

—~ ~Many centers seem to continue to be-limited by the variety

gnd amount” of materials provided by‘the program. A&&itional

[

110
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materials for language development (e.g., puppets, category and

matching games, picture games, initial consonant materials,

~rhyming cards, letter recognition games, mystery box exercises,

sound discrimination materials‘and cooking equipment and materiaisz
fine motor development activities (e.g., praétical life e;ercises,
weaving and sewing materials, constructibn toys,_tools which re-
quire concentratéd mﬁscle skill), and science materials (e.g.,
ﬁagnets, flashlights, prisms, sink and float materials, and
activities usiﬁg natural materiais as well as maﬁerials which

promote sense discrimination) would be helpful idAétimuléting

a variety of activities in many centers throughout the program.

Many of these suggested materials need not be expensive;

9
°

the activities developed from scrounged or inexpensive materials
probably have the greatest'benefit for young children. Some budget-
ing provision to accompany staff development workshtps which would

permit teachers to make appropriate classroom activities would

probably have a beneficial effect.

Traditionaliy teachers have had a discretionary fund ($20.00/
classroom/year)with which to buy cobdking supplies and materials to

make plassroom“activities. Teachers have shown .creativity and

‘and resourcefulness in creating many excellent preschool activities

using inexpensive materials obtained from grocery,'hardware, and

variety stores. The amount presently budgeted, though, severely
limits the amquwaGE;different experiences staff can provide. As
7 i 3 ' o *

teacher-made matébials and cooking'activifies offer an inexpensive

and‘usually‘Ve;y appropriate strategy for giving children experiences

using concrete materials, and larger trachers' discretionary
111
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fund might be a way to increase appropriate and energetic pro-

gramming with comparatively little cost to the program. It is
suggested that an increase in this budget item might have a
strongly beneficial impact on the variety of experiences staff

can provide.

_A. Hiring Procedures:-

Children as well as staff seem to have had less than an
optimal program because of lengthy delays in hiring several Head
Teachérs, teachefs, and an‘instructional Coordinator and because
funds were not budgeted for substitute aidéé. A quicker replace-
ment{ofbstaff and not using delay(in hiring to save money will
lessen the strain on children and staff cauéed'by continuing
'ch;ngés and insufficient covéragg. Steps have been

‘taken by'tbe Program Administrator toward the end of the current

program year to end the cycle of inaction in this area.

>

VIII.Recommendations and Plans for Future Research

(e

The following plan was submitted in the 1975-1976 Pre- ‘

kindergarten Head Start Proposal. It encompasses the major antici-
" :

pated evaluation activities for the coming year. In addition to

the major areas contained in the plan, additional assistance will

*

be provided to program personnel as much as possible.

v
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PLANS FOR HEAD START RESEARCH AND EVALUATION
1975-1976 PROPOSAL

The foilowing fesearch and evaluation plans for Prekinde%gérten
MHead Start will continue to be coordinated with the overali Early
Childhood Evaluation Program in Philadelphia. The coordination of
efforts bétween»the research components iﬁ Head Start,and Day "Care
pérmit'not only a maximum of financigl and staff efficiency, but
‘also 1ongitudina1 studies o0f the effectiveness of Head Start
bprograms. The evaluation activ}ties for Head Start, however,

©

will be specifically addressed to the needs of Head Start.

1. -Classroom Observations

A. General Procedures’ ‘ -
Classroom qbgervétion§ will-be'éonducted in each

center in order to documentcexisting practfceg,, A
Classroom 6bserva;ion form, already in use since
March, 1973, will be used.
Ev&luation'of the Extent of Model Implementation

| ‘A second observation form,.develgped in cqopera:.
tion Qith the instructiénal ecoordinators and resource

personnel will be used to determine the extent to

which actual practices reflect model characteristics.

Both types'of‘observations will be coﬁduqted two

to three days a week for the maximum number of visits °

+

per center permitted by existing staff  resources.
%]
At the conclusion of each observation, comments will

be shared with the teaching staff working in each

classroom. Any comments or impressions are variance
113
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with those on the form will be discussed; recorded

énd made part of the document. A consensus will be
reéghed betwéén center stéff énd the observér so that ™~
. .the form accurately feflecég'what happened in the
center that day. ’ ' .
Copies of e;ch obserVatioanorm'will be sent:back
to the center for their Fecofds as well as to the in-
structional coordinator and program édministrafor. A
fourth copy will be képt.for use 1in Suﬁmarizing and
o interpreting observation data\for tﬁé total program
A , _

in the Year End Report. \
. - \

2, Individual Pupil Developmental Assé@sment

. The Denver.Developmental.Séreenlng Test (D.D;S.T.)

‘The Denver Developmentalchreaning Test will

be administered to all children in the fall and
spring to: identify any-'c¢hildren who might be ex-

. —~ . . ";.'.
periencing developmental delays in the areas of

~

'gersbnal—SOCial, finelmotor adaptive, 1anguage, or

4

gross motor functioning. Parents will be asked to
5 participate in this individual'aSSessment. e
. * - Staff has been trained in using the D.D.S.T.

Specific recommendagions for ac%ivities'at<home and

in the classroom will be made for any child found to

be ‘needing special help in developing strength in

i

5 any of the above areas. Records will bé kept sd

Ehag staff and parents can be knowledgeable about

‘each child's progress.
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£

The results will be summériéeg in the Year End Report.

Pupil Data File

L

A pupil data file will coﬁt;nue to be kept for all
qhildren inMHead'Start in keeping with the overall |
Early Childhood Evaluation-plans. Identification num-
bers will cbntinue to be aééighed to all children in

cooperation with the Division of Administration and

™,

Survey Research. Entering Head Start children into ~

the data collection system in the preschéol yeafs per-

mits longitudinal research to be conducted.

Longitudinal Study of Head Start Children

Using identifica&ion numbers issueq through the
Pupil Directory System, children will be followed as
they progress tﬁpough school. RecordélwilliBe kept on
length of téye in program, prograh type, ahg on th;
aésessmeﬁf of each éhild"s'gfowth and deve1opment as
measu;ed'by the DenVer'Develbpmentél Screening Test.

Comparative results will be reported in the annual

Year End Report.

3

Reporting'tO'Parents
Research results will be communicated to parents .
through the‘Pargnt Policy. Council and at other parent

meetings. -

?

Assistance to the Prekindergarten Head Start Administrator

The Qffice of Research and. Evaluation will continue

to assist the program administrator on a time availability

basis in the following areas:

4

N

o

g




ERIC

Aruitoxt provided by Eic:

. Improving the record keeping system
. Assisting in the proposal preparation
- Assisting in the self-assessment process

. Providing continual input on program progress

and observation visits

&
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APPENDIX A

PREKINDERGARTEN HEAD START

DAILY SCHEDULE

Bzeparation'for Day's Work

‘;Arrival of Children

‘Breakfast

First Work/Play Period (Choice Activit;es)
Toileting

Circlg\Time u

Large Muscle Activities (Outdoor/Indoor Play)
Pfeparation for Lunch |
Lunch

Dental Care

PFeparation for Rest:

Rest Period

Tdileting - Afte;noon Snacks
Second Work/Play ?eriod"

Clean-Up'énd Preparation for Dismissal




Center Name

APPENDI% B

CENTER OBSERVATION SCHEDULE

-3

ADates

Bethel

Darrah

Dréd

Duckrey

Hartranft

Fulzon

Greater Mt. Olive
Holéey

Kelly

‘éLudlow

McMichael-
Most-Preciou§ Blood
Mt: Zion; A .
Our Lady of Mergy

Peace Lutherapn

St-.Frances de Sales

'St. Johns Methodist
-St. John United
Stanton o
Stevené,

Trinity

2/28; 5/9; 6/10
11/19; 4/15; 5/19
12/3; 3/12; 6/4
4/2; 5/22 R
12/19; 4/9; 5/21
2/11; 2/18; -5/20

12/11; 1/29; 4/8; 5/16

2/4; 3/20; 5728
10/31; 2/27; 5/15
11/15; 6/2

3/5; 5/2

11/8; 4/17; 6/3
1/245 5/27; 6/12
12/16; 4/143 5/29
2/20; 5/6; 6/9
2/14; 5/7; 6/5

2/65 5/13; 6/11

2/12; 4/28; 6/10
12/6; 3/10; 5/1.
1/10;5 4/1; 5/5

1/10; 4/1; 5/5



Name of Center .

’ r\EE”'vllu;A L )
THE SCHOOL DISTRIST OF PHILADELPHIA
. Offlce -of Research and Evaluation
Pricritles Operations Evaluation Services
) CLASSROOM OBSERVATION FORM °
PRE-KINDERGARTEN HEAD START

- Staff Present

Substitute

~. : New
\» ey

_  Number of Pafenﬁ_volﬁnteérs ‘ >

Number of Children Enrolled

Number of Children Present

Date of Observation

3

Time of Observation: From ’ to

Location type of Center:

1-2.

¥ ———

3.
L,

5,

*.

Sherran Toll
P.0.E.S.
Revised Form

Ceqter I.D.

Church (1) or School (2) |

Educatlbnal Model - Behavioral Analysis (1), Montessori (2),

Bank Street (3), Resbqnslve Learning (b). or Child Deve]opmenf (5) -

Children occupy separate rooms (1) or a large single room (2)

- N
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Room Arrangement and Provisioning

6. Activity areas in the: room were developed to (1) a great extent
(2) to a moderate extent of (3) to a limited extent.

-

7. The room (1) had an open, peripheral furniture arrangement or (2)°

was subdivided into small areas. .

8.  Materials to be used by children are (1) readily accessible to
children (2} stored in closed or high places or (3) partially
accessible and partially stored.

9. There are (1) cubbies or.individual places for storage or (2)
no special places for individual stérage of children's things.

A 10. Materials and equipment for children's use and for meeting
individual interests in the socio-dramatic are (1) sparse (2)
almost adequate or (3) ample. ' . '

11. Materials and equipment for children’s use and for meeting
individual interests in small motor areas are (1) sparse (2)
almost adequate or (3) ample.

12. Materials and equlpment for children's use and for meeting
individual interests in language areas.are (I) sparse (2) -
almost adequate or (3) ample.

13. Haterlals and equlpment for children's use and for meeting
interests in math and pre-math areas are (1) sparse (2) almost
adequate or. (3) ample.

14, Materials and equipment for children's use and for meeting
individual interests in science are (1) sparse (2) almost
adequate or (3) ample .

15. In the room are (1) many.(2) some or (3) few teacher made
materials for the chlldren to use,
16. Generally the room was (how Ilght)
(1) bright enough to observe find‘discriminations
(2) bright enough for most activities
(3) dim, hard to read by or make distinctions in color

" 17. Generéjly the room is (1) cheerful (2) moderate or (3) gloomy .

18. Generally the room was (how clean):
(1) clean, no dust or dirt
(2) relatively clean, but some .dust or dirt, sqme areas could
be’ vacuumed, shelves could.be washed
(3) dist gnd dirt in room transffrred to hands and clothing




19. Generally the room was (how tidy):
(1) well organized in that things not in use were put
- away and litter was picked up
(2) generally tidy except for one area or so
(3) untidy in that toys were scattered and things left
lying about
20. The housekeeping-area is (how neat):
' ) well organized and kept straightened
2) generally organized, could be straightened some
) disorganized and needed to be straightened out

\ " 21. The storage facilities are (how neat):

(1) well organized and kept straightened
: (2) generally organized, could be straightened some
(3) disorganized and needed to be straightened out L

22. The storage facilities are (1) adequate (2) almost
. adequate or (3) inadequate.

23. Generally shelves are (1) neat (2) moderate or (3) messy.

2L4. ‘Generally the room is:

(1). well organized

(2) organized moderately well
(3) disorganized

. 25. The children were (1) quiet (no shoucing), (2) moderate or

26. The adults were (1) quiet (n0'shouflng), (2) moderate-or (3) loud.

27. There is (1) Iattle work (2) some work or (3) a Iot of work done
-by the children on display" ln the room.

28. Hanging from walls, on strings, or on the bulletin bdard is work
displayed (1) with great care (2) with some care or (3) with
limited evidence of care. - ‘ 7

29. The room decorations adults made were done with (1) great care
(2) some care or (3) limited evidence of care.

30. The wall decorations are (1) mostly fresh (2) mixed, with some
being fresh and some being worn or (3) mostly worn.

31. Materials and equipment were put back (1) in good order
, (2) some In order, some not in order or (3) with 1imited
. attention to order.




B 34. There/was at leasr one pernod in"which children made many
choi¢es. (1) Yes .. (2) No
| ) S
Yo - . . .
‘Type of Grouping: Large . Small indivjdual Mixed (Small & Individual)
Time Pefiods: 1
2
3 .
4
: : . &
- o
) - -
i ) ‘é’ . '
14 7
»y/‘ s ; !
3 7 >
¢ 1y
. -

)

There was (1) little time (2) some time or (3) a lot of
time spent in individual activities.

“Qutside of c;rcle time and the large mocor perlod, some time

was sgent In large’ groups. (I) Yes, (2) No —. . .



v

5
o . Children's Activities
. Activity ! " No. Adult Involvement Behaviors
f,!: Time:
. v
: P
. _ {
2. Time:
. c \
3. Time: .
’ G
. ! ‘A\\\'
L. Time: .. _ .
p . .

Indicate the présénce of any behavior -listed below. Also indicate the number of
: chtldren 'nvolved in each instance and’the time period. i

- » o

v

3

1. -being isolated from group -5, wanderlng

2. fidgeting or squirming 6. fusing to particnpate

3. resisting authority . 7. tnng (not nap time)

k. fighting for prolonged period 8. partvclpating in disruptive actuvntnes
o ' T wnthout belng stopped
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Rout ines Key: (5) means not observed or not applicable

Routines‘observeq: breakfast snack lunch  "tooth brushing rest/nap toileting

straightening up arrival departure indoor-outdoor transition

;‘Akrival/Departuré -4|ndoor/0ufdoor Transition 'Ag | B 'J‘
_...35" Children (1) helped {2) did not.help (3) Interfered with each other or (5). ‘
36. In dressing, undressing children'needed (1) little (2) some (3) qonsideréble‘l
assistance or (5). , : : ‘ i
37. Adults (1) assisted all children with'dressing, undressing (2) gave vef?f w
little assistance as children dressed, undressed themselves (3) gave little.
assistance because parants helped the children (4) gave some assistance .

or (5). \

38. Rules for behavior were (1) consistently_enforced (2) followed but given
~ little attention (3) Inconslstently enforced or (5). ‘ F

39. There were (1) no alternative activities, {2) alternative-.activities for
" children not dressing, undressing or (5). i '
40. The routine involved (1) giving little instruction as the children carried
out the routine mostly on their own (2) glving the instruction that was "
needed (3) giving instruction even though the children were carrying out
the routine quite well on their own (4) giving less instruction than would
have been helpful or (5)°. :
! ,

’
?

Food Routines - Breakfast, Snack, Lunch

t
»

. Food was (1) prepared by the adults (2) prepared.with'é%ﬁe children assist-
ing (3) prepared without children.because conditions did not lend themselves
to child participation or (5). . : . ‘

4.

42. Tables were (1) prepared by adults (2) prepared wjfh some children assist-
ing (3) prepared without children because conditions did not lend themselves
» to chlld participation or (5).

43. children participated in clean up (1) to a great extent (2) to sbmeféxtent'
or (3) to a limited extent.- ' ) '

b4, Children (1) left as soon as they were finished eating and went on to .-

another activity (2) walted for everyone at their table to be finished or g?).

= a 45. (1) Pupil.silence, order, and disciplinary activity was the focus of the -
: interaction while eating (2) there was pleasant conversation, moderate.
disciplinary activity, and lively interaction (3) there was limited inter-
action and some disciplinary activity or (5). .

46. (1) children served themseives part of the food (2) all of the food each

-chlld ate was placed in frant of him/her (3) .children served other .
chlldren or (5). ' '
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°

. (1) Children were forced to eat their food (2) childrgn»were encouraged
" to eat (3) little attention was paid .to whether or not' they ate or (5). B

While eating, there was (1) a lot of interchange '(2) some interchange,
little interchange about the food between adults and children or (5).

(1) Adults insisted on proper manners (2) adults explained which mannérs
were desirable and tried to encourage children to use proper manners (3)

‘manners were not given much conslderation or (5).
- [

The children used (1) proper manners and displayed orderly conduct (2)
moderately good manners and moderately good conduct (3) inappropriate

manners and conduct or (5).

The adults were consistent in their approach to the childrep' (1) Yes (2) No

There were considerable differences in the approaches that the adults. took
(1) yes (2) No

Personal Care: Toileting, Hand Washing, Tooth_Brushing

The children toileted, washed as (1)-a group activity (2) individually as

_53.
* the need arose throughout the day (3) both or (5).
.54, In ordér to accomplish the set task, thg édults gave the children (1) few
directions (2) some directlons (3) many*directions or (5). S
55. Special, personal peeds were (1) made much of (i.e., the adult was displeased)
. (2) taken care of quietly, éTﬁJciently (3) went apparently unnoticed or (5). °
56. Adults did (1) many parts of the routine for almost every child (2) help some
children while others were able to go through the routine pretty much
unassisted (3) not have to offer much help, as most children did the routihe .
on their own or (5). - . . ‘
57. (1) At some time during the routine, children walted in line or (2) there
. was no waiting in line. - R ) \
58. Children (1) participated in approved activities while not doing routine
(2) children waited unorganized or (5). " :
59. Instruction waS‘(I) not needed (2) provide&vappropriately (3)" not provided
” when it would have been heloful or (5). ‘
60. Children were supervised while toileting (1) Yes (2) No or (5). |
— 3 - . | . | |
"Straightening After Work/Play Perioc i . - - .
61. (1) Adults did the cleaning, straightening for the’host’pért'(z) the children
“ participated in cleaping end straightening with adult supervision and help
o (3) the children did the major part of cleaning and straightening or (5).
62. In order-to accomplish th. task, adultétgave the children (1) few (2) some

. (3) many directions or (5).




| 63. The teacher gave'(l) a signal before clean-up beqan and allowed a
i : - relaxed transition or (2) no sngnal and clean -up began . immediately.

\ 64. Children (1) put away materials and equipment as they used them
o (2) left materials and equipment out after use or (5).

e 65. - The room was (1) well ordered (2) moderately well ordered (3) in need
of considerable orderlng at the beginning of the day or (5).

66. Clean-up ended with (1) the environment put back in good order with
things returned to set places (2) some left undone but an attempt
havcng been made or (3) little put back :

- i 67.. All areas of the envuronment were arranged in such a way - that chuldren
' ‘ _could keep the room neat and welj ordered (1) ves fZ) No

‘\ 68. As a result of the morning's activities, clean-up |n/wh|ch children
could participate was (1) needed (2) not needed or (5)

- Rest/Nap Period

69. The room was (1) darkened (2) not darkened for the nap period or (5).

. ™C 70, (1) All of the children removed their shoes, some clothing (2) some
| . children removed some of their clothing or shoes (3) no child removed
. any clothing or (5). (VA

71. (1) Children went directly .into the nap period (2) there was a transition
period with a settllng down time (3) there was a special quieting down
actxvnty or (5). , .
i +72. (1) All of the children had to nap and/or be sllent (2) some children

! napped while others did an activity which didn't disturb those resting
(3) some napped while others did actlvltles which disturbed those .
resting or (5). :

73. The adults Spoke with (l)loud voices (2) soft voices during the rest
* period or (5). -

, -

74 Children were (1) abruptly awakened (2) awakened gently, a few at a time

or (5).

4

75. BTankets were handled by (1) the adults only (2) the children with adult
. supervision (3) the children with little guidance or supervision from
| the adults or (5) : ¢

b
i

_76. \ Cots were handied by (l) the adults only (2) the children W|th adult
\ supervision or (5).

77. \No volunteers (1) . ,1 or 2 (2) - .’ or more than 2 (3)
\‘ .
78. 'substitute teaching staff: yes(1), no(2); or needed but not present (3).

79. All aides were present: yes(l) or no(2).

| o o1 ‘, .
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APPENDIX D , L
Summary of Observation Data
Room Arrangement and Provisioning ~ .' : Ty

Grouping:Arrangemehts

Parent Volunteers

. Aspects of Routines Showiﬁg Community Consideration
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Room Arzangement and Provisionigg

9.

0.
11.
12.
13.
14.

15
16.

17.

18.

19.

The room (1) had an open, peripheral furniture arrangement or
(2) was subdivided into small areas.

In each of most of the activity areas in the room, there were

. enough materials for children to make (1) many, (2) some,

(3) few choices.

Materials to be used by children are (1) readily accesible to

-children (2) stored in closed or high places or (3) partia11y

accesible and partially stored.

Materials and equipment for- ghildren s use and for meeting
individual interests in the socio—dramatic are (1) sparse
(2) moderate or (3) ample.

Materials and equipment for children's use and for meeting
individual interests in small motor areas are (1) sparse
(2) moderate or (3) ample

Materials and equipment for children's use and for meetiug
individual interests in language areas are (1) sparse
(2) moderate or (3) ample.

Materials and equipment for children's use and for meeting - i
interests in math .and pre-math areas are (1) sparse (2) moderate
or (3) ample. : ) -

Materials:- and equipment for children's use and for meeting
individual interests in science are (1) sparse (2) moderate
(3) ample. ‘

In the room are (1) many (2) some or 13) few teacher made

.materials for the children to use.

-
3

Generally the room was (how clean):

‘(1) clean, no dust or dirt. ‘ N

(2) relatively clean, but some dust or dirty one or two cleaned
or washed. -

(3) dust and dirt evident in several areas needed attention. .

Generally the I:ém was (how tidy):

. (1) well organizedn that things .not in use were put away

and litter was ‘picked up.
(2) generally tidy except for one area or so.
(3) uniidy in that parts of several areas needed straightening.
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'APPENDIX E

THE SCHOOL DISTRICT OF PHILADELPHIA
‘Office of Research and Evaluation
Priorities Operations Evaluation Services

1 CLASSROOM OBSERVATION FORM
PRE-KINDERGARTEN HEAD START

1
./»A

..me of Center

Number of Children Enrolled

Number of Children Present

2

Location type of Center:

C1-2.
3.

4.

T

Sherran Toll
P.0.E.S.
Revised Form

Date of Observation

Time of Obaervationf From

to

Center I.D. -

,Churéh (1) or School (2)

Education Model - Behavioral Anglysis (1); Montessori @,
pank‘Street 13),“Résponsive Learning ), or Child bevelopmént_(S)
Chiléren are grouped (1) 1 clasg (2) 2 clas;es or (3) 3(classes

per room.

¥

There Wgs'(l) no substitgte teacher needed, (2) a substitute
teacher needed but not present or (3)va substitute teacber present.
There was (1) no.substitdte aide needed, (25 a substitute

aide needéd but not -present or (3) a substitute aidé‘present:
Pdrent volunteers present:

(l)oqe per classroém

(2)moré ﬁhan‘one per classroom .

(3)some but not one per classroom

(4)none.

- 8/75
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20. The housekeeping area is (how neat):
(1) well organized and kept straightened.
(2) generally organized, could be straightened some.
(3) disorganized and‘needed_to be straightened out.

21. The storage facilities are (how neat):
(1) well ‘organized and kept straightened.
(2) generally organized, could be straightened some.
* . (3) disorganized and needed to be straightened out.

22, The storage facilities are (1) adequate (2) almost adequate or
(3) inadequate.

23. Generally shelves are (1) neat (2) moderate or (3) without
organization.

v 24, Generally materials are organized by type-
<« (1) in most instances. .
(2) in some instances.
. (3) in few instances.,

25. The children were (1) quiet (no shouting, (2) moderate or
(3) loud (voices continually loud).

26. The adults were (1) quiet (no shouting), (2) moderate or
. (3) loud (continual use of loud voices).

27. There 1is (1) little work (2) some work or- (3) a lot of work done
by the children on display in the room.

‘28., Hanging from walls, on strings, or on the bullétin board is
-work displayed (1) with great care (2) with some care or
(3) withcut evidence of special attention or thought.

29, The room decorations adults made were done with (1) great care -
. (2) some care or (3) limited evidence of care. .
30. The*wall decorations are (1)’ mostly fresh (2} miked, with some
being fresh and some being worn or (3) mostly’'worn.
31. There was (1) little time (2) some time or (3) a lot of time .
spent in individual activities.

32. Outside of circle time and the large motor period, some ‘time
was spent in large groups. -(1) Yess (2) No »

33. There was at least one period in which children made many
choices. (1) Yes. (2) No ‘

Type of Grouping: - Large Small Individual Mixed (Small &[Individual)
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Children's Activities

o . B i) '

. Activity .No. 4 Adult Involvement Behaviors
i i : ™
1. Time: .
5. Time:
,
' K . L]
L » by
3. Time: . . . N
4 Time %& - ;
P
Z

Jndicate;the-presence of any behavior listed below. Also indicate the number of
‘children involved in each Instance and the time period. L »

4

1. being isolated from group 5. wandering u

2. fidgeting or, squirming - 6: refusing to participate

3. resisting authority 7. resting (not nap time) .

4, . 8. participating in disruptive activitie-

fighting for prolonged pericd ,
' - withgut belng stopped

.




~

. Evidence of component integration in displays qr'on bulletin ’ &% o
board for. ‘. .

< . '

34, Mental Health : '

'-.T*, , . . ! ib N - . .
36. Health and Safety . ) o

37. Community Awareness and/or Involvement
¢ ’ B , .5
g .
Evidence of component integration in actual. programming,
excluding routines for:

. - (Sl

.

38. Mental Health - ' ' .
A3 A N
° 39, Nutrition | .
' 40. Health and Safety " ' -

41. Community Awareness and/or Involvement

-
L}

Routines Key: (5) means not observed orf not applicable
v N

* Routines observed: breakfast snack - luneh tooth brushing rest/nap toileting

»
<

’ . straightening up atrival departure indoor/eutdoor transition
’ B - * ° e #
¢ Arrival/Departure - Indoor/Outdoor Transition ) -

-

42, Children (1) helped (2) did not help (3) interfered with each * °
. other or (5).
43. 1In dressing, undressing children.needed (1) littlé (2) some
. (3) considerable assistance or.(5).
44, Adults (1) assisted all children with dressing, undressing
(2) gave very little assistance as children dressed, undressed
themselves (3) gave 1ittle assistance because parents helped
the children (4) gave some assistance or (5).
45. Rules for, behavior were (l) consistently enforced (2) followed
. but given little attention (3) inconsistently enforced or (5).

\
3 v :
, L)

35. Nutrition | o _ VoL




K4

e

< 46,

There were (1) no alternative activities (2) altetrnative
activities for children not .dressing, undressing or (5).

|

Food Routines - Breakfast, Snack, Lunch

S —

47,
48.

49,

50.
. 51,
52.
53.

" encouraged to eat (3) little attention was paid to whether or
54.

55.

56.
57.

58.

‘served other'children or {5).

a. . i -
Food was (1) prepared by the adults (2) prepared with some
children assisting (3) prepared without childfen because
conditions did not lend themselves to child participation or (5).

Tables were (1) prepared by adults (2) prepared with children
assisting (3) prepared without children. Jbecause . conditions
did not lend themselves to child participation or .(5).

Children participated 4dn clean up (1) to a great extent (2) to-
some extent or (3) to a limited extent.

Children (1) 1eft as soon as: they were finished eating and
went on to another activity (2) waited for everyone at their

" table to be finished or (5).

\ .
(1) ‘there was pleasant conversation, and lively interaction
(2) there was some interaction and some displinary activity
{3) There was limited interaction. or (5)

@n) Children sert »d themselves' part of the food (2) all of the
food each child ate was placed in from of him/her (3) children

% -

(1) Children were forced to eat their food (2) children were

not they ate or (5). » -

(L Adults insisted on_proper manners (2) adults explained
which manners wer desirable and tried .to encourage child to - |

or (5). 5 !

The Children used (1L proper manners and displayed orderly
conduct (2) moderately good manners and moderately good conduct
(3) inappropriate manners and conduct cr (5).

The adults were consistent in their approach to the children
(1) Yes (2) No : &

he ¢hildren toileted, washed as (1) a group activity (2) In=

""dividually as the need arose throughout the day (3). both or (5.

In order to accomplish the set task, the adults gave the
children (1) few directions (2) some directions (3) many ,

_directions or (5).

- 1387



60.

61.

B

62.

Special, personal needs were (1) made much of (i;e , the. adult
was displeased) (2) taken care of quietly’, efficiently (3) went
apparently unnoticed or (5)
(1) At some timé during the routine, children waited in line or
(2) there was- no waiting in line. ,

v . k
Children (1) participated in approued.activities while not
doing routine (2) children waited unorganized or (5).

Children were snpervised while toileting»(l)-Yes *(2) No or (S).

>

Straightening’After Work/Play Period

. 63.

64.

67.
68.

69.

70.

65.

{ :

(1) Adults did the cleaning, straightening for the most part
(2) the children participated in cleaning and straightening
with adult’ 'supervision and help (3) the children did the major
part of cleaning and straightening or (5).

©

In order to accomplish the task, adults gave the children

(1) few (2) some (3) many directions or (5).

The teacher gabe (1) a signal before clean-up began -and allowed

a relaxed transition or (2) cleaneupxbegan immediately. %
¢ .

Children (1) put away materials and " eqnipment as they used them

(2) left materials and equipment out after use or (5).

The room was (1) well ordered (2) moderately well ordered (3) in
need of considerable ordering at the beginning of the day or: (5).

Clean-up ended with (1) the environment put back in good order
with things returned to set places (2) some left undone but an
attempt having been made or (3) little put back

"All areas of the environment were arranged in such a way that

children could keep the room neat and well ordered (Yes . .(2) No

As a result of the morning's activities, clean-up in which
children could participate was-(1) needed (2) not needed or (5).

<
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AFFENDIX G

Interim Reports - Prekindergarten Head Start 1974-1975

|
. 7 |
. Toll, Sherran, "Report of Initial Envirommental Quality
and Safety Data Colleéted in Prekindergarten . ,
Head Start Program-1974", O.R.E. . , )
Report #7533, December, 1974, ' C :

Yoll, Sherran, ~ "Head Staff Summer Workshop Evaluation,' 0.R.E.
o Report #7503, August, 1974, . -

-

Toll,“Sherran, ''Evaluation. Activity Progress Report -
 Prekindergarten Head Start," O.R.E. LT
_ Report #7538, January, 1975.

- Toll, Sherran, "Denver  Developmental Screening Tests -

~ Prekindergarten Head Start Program -
January, 1975 Administration,”" O.R.E.
Report #7557, February, 1975.

\

r ' All reports are available from the Office of Research and.Evalﬁation,4.,
School District of Philadelphia, Philadelphia, Pennsylvania.
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